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INTRODUCTION TO' a

,T,HE ATHABASC-AN INDIANS OF INTERIOR ALASKA

Social Studies Unit fOr
f

_ Elementary Vades.,

The Athabzascan I=ndians of Interior_Als_as-ka-. is- O-ne

a series of c,u-rriculma plans on the Native= cultUreS .of
,

Alask6 =developed by the Alask,a dative Educa =tion Board

at the Alaska Bflin.guaT Education Center, Amch8rage.
, v-

.

Tbe written materia-ls are-,prepered for students -at the

fourth, fifth, and sixth grade readtng level ,. but the

p`rogram should be adapt -able to_ any = elementary or junior
0 1gh school g r

. -

The, Athabat-can_ Ind4 ans of Interior Alas fol ows

a. format common to al =1 the Nati -ve studies plans in the

aSk a Al ai
st ,Board se.ri es :

.

intO lessens, each of whiCh :deal with the= -s.UbSi stelite'

acti vi ties and- 11 fe-ways. apprpp-rtate to -a =c,e_r_a,i-n- se-a4

son -. Thus , .Le-sscfrns r- and II deal: with 6.11 acti
., . . .

. -and ensuin-g Lessons contin-ue with* the yearly s ubsi-s-4
,.1 .. .. .

\ .

ten ce cycle -by de,alin.g wi th winte -r,_ s.0-"riilig: and summer
.. .

, .
.._ - .

--acti Vitie'se The unit as k.whole -can -thus =be- =use_ -lot;
' r

an- entire school year as a s.upplement to other sOttal
. ;.

S tui=es material's. it, can also, ''of course., be -shOrteriecI
0 0

,
. ....

as your teaching schedu=le and= other comMitkents- .dittate.
,:

, -

The Teacher 's Manual has, been prepare -d to Issistr%-:-,

;
.

...
..

4
_
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. .

you iin us-jhg _the inaterialt _de*S-1-gne,-d for student

use. -Stu-derft_,=Mate_ria-l-s gonsiist.of 2 p_o_ste-.r,

=b_ooklets_,_ a newsp-aper-, and art-ifaot cards _an_d-
.

'4

The !bas-it format of ibis ,man -3 is as -follows:::
aAt the beginning of each Lesson appear ob-

iectivess'z',. _a 11--it of the maie.rtals_=kroitledli a

'list -of mate-rials= you=shoul-'d _hialie on band,'-a-nd=

sa- -V,St f aaditional resource,,Materials which

yo-u. =can .obtain o_theV sourdes as °sup-plements
-

t,o 'those' provided as,part: of this pagk-age.

Following this infOrmation,. eac. h-Lessoncdrr-
...

bat-kgrOund- fOrmatilon .0ractites_
_ .

appropriate -to the Major topic or season to 'be

covered during that Lesson.. This ts_"for-your
.

information, .'so ta hat =you will be ibltto answer
a _..,

questions -on material not specific-ally cove-ed in

41'student booklet's.

Finally,, each Les-son. contains- suggested' a-sC_--.
a. ,..

tivitie's and di s-c-zussiog tOp cs whit)" cart be used

;' -to explore the , ,

Mated a1s designed f. or ti,- zhat
_

_._ _. ". .
:Less-on.. There are Maily more _adj44iti-e:s and -= di -s= -':

-cussTon tool cs than any one 'class =would want to:
q

* cove-", S41 it ,is iinpohant that you_:th-e'te-a=c-her;S'

4 4 -.
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'read: each =Lesson ahead of time and choose those

aAt:vales which you feel a =re most appropri ate

for your ClaS's and your interest and talents.

A note about the method emp loyed in desjgh-
.

ing this unit- might be helpful. The.unit design

Centers_ around a b-a-s i-c theme-, the rel i ons

of hAida-ni.0-71,41 th its" environment. I,n edditizon-"-

three s=ubthe"Mes are con ti,n -re-emp-h-a si zed:

]-he me ani n-g which' peo-pl gi=ve to the-i r err-vi rion=

men t (whi eh: is -re lated to the -e n-vsfr On n t t-S etf ,

thou Dh =not a-y_s -di re ctly-) 2-) the- -VraD g es ,w, h

have= occurre-d i n Ath a-b-a st an= cul ture th-rou-gh-
I

an4- 3) the- nature of t cizenti fiic -Or- en th r oP ol- og rc al!
3 .. -,

k=n-ow=ledDe . Wi 1t-h- thi s o,nie th e Me an d- the tli r e:e' §!u b__;-
= .

t=hemes in miDd ,_ the author =s ear c-he -th-e e

plub 1--li-c-a=ti On s,. Ican ;At ha ba,s'can cultur- i- n an

attempt, to, find irrei d-ents which i 11 list-rate those .__

The student ma terizaj<s- P4resent thepro-

duct-of ttr:is..-Search.
..,.

Si-=n ce- th-e Mate-ri a 1 s h a-nye been de s-zi-gPc,c1 --.f-o)

chi -Wre=n, 'some i= mportant aspects of Ath4-a scan
4

f, e have been simplified of le ftout completel =y.
v.

For n 5. the q,uite complex nand- po -orl=y under-

stood clan system of interior Ath-abasc-ans ha--s been-

hien tioned in the Teacher' s Manual , but not i n the .

-3-
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student bookl efs . Regi onal di fference:s have also
-

been minimized, both becau,se many -of the 'Athabascan.
regions, have beek,scantily reported and s'.1). matertals
,

, v ,

could not be found on them, and beca,use i't was felt

that this topic could -bebest d"ea-it With by ectih

1 Pd_ti dual_ s -chool throug h refe_re;de to el deir's n

the label area.- The =resulting= iMage= of Al-a_sik-an
...

.- =AthabaS can cul tur.e' 4,s_ a :S.omewh-at generalized sp-at:z!

tern of life, the parts of _whi =ch' have been extraated

. froM many different A-the-bast-en: the
.

shortcomings__ inherent -a -SAMPli-fi ve_rsTon==-on

I
S 1 i fe , we -felt ,th =at ithat m0:1 if-1 V__erSitbit

would -b_e -Mare- li- kely _Unde_rstood- and te.mernb-e_re=d b

the studePts_ than -would _a t-echtitally- cd-rrect

=overly -- complex- =one -.

We 'invite your comment -S

rill the imatei-tals Us -eful !

-4-

a-n.d,We -hope- you
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LIST 'OF STUDENT MATER'IA'LS FOR
ATHABASCAO IODIANS of INTERPOR.ANSKA.

SOCIAL' STUDIES UNIT. , .

Lesson I: Bobk I "A' View of the Past" written by
Patricia Partnow, illu'strated by
Michael Jimerson

Book 2 "Tetlin AssI-Knew' It" written by
Shirley David' JiMerson, illustrated by
Michael Jimerson

4

4esource Map of Tetlin illystrated by
Shirley Dayid'Jimerson /

. . .
. .

Lesson II: NorthermChronicle'Nevspaper
,

Book 3 "Before the Hunt" written.'*
,Patricia Partnow, illust.ated by
JeaAette Bailey p

. 4,

Lisson'I-II: fUspper Tanar House Poster illustrated
, lbyJeanett Bail of

,
-.

A'thabascan-Artilact Ca.rcks

-.,.

"Artifact Information Book: A Guide to.the
i Athabascan Artifact Cards" written 'y

Patricia Paxtrow, illustrated by
Jeanet.A.e Bailey

,

Book 4 "Younger Sister and Spider Woman"
told by .Lucy .Adam

Book 5 "When PesoPle Meet AniMals" written
'by Patricia Partnow, illustrated,by
Jeanette Batley

les-stn IV: Book 6 "Needzeek: The Boy Who Went to the
Ikon" told by Titus David

Lesson V: Rook 7."Koyukon Riddles" adapted by
Richard Dauenhaqier,

I

-57
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LESSON ,I:. INTRODUCTION TO AfHABASCAO AND THEIR
.,

. .
.

.-.. . -\\:\
, COUNTRY. --

. ,.

4

._..,,

°OBJECTI : .
/

. ,

v .

To tntrodyde students to tht engyironmentettn .

. whTch Alaskan Athabascans histOicalTy lived:
ar

1- .t$' f

st
,

0

To intrildu6e the concept that-the enOron4ent
has an effect on thebwaY"we ltve.

d , .

,

Tv introduce the cancept, that different people
.sometimes see the same thing,in different ways%

To estaklish the .pattern of observation and '1,),

comp-arTson which students will be asked to use-
throughd-Ut-,the.unit.

BEHAVIORAL OBJECTIVIt--
4

Students should imagine and predict, through
pantomimg, drawing; writing',..or discussion,
some of the sunisfence activities which
Athabasdans might have7undertaken in'order-to
smrvive th their environment .7,A,146

Students should become
. with the en -'

vironment of inferior Alaska thrdugli panto-'
mime, -graving,- writing, and discussion..

. 4

Students should ex.periment OVA concept of
t"Poin of View"-by.tomNaring their dwn differ-

ent descriptions of similar -events, as well "at

different points of view as demonstrated in
some of the' writi =ngs of this unit.

Students' should be able`to,use the Resouri-4
. Map of Tetlin to plq travel routes. 'They,

should also be 'able to "ready .the symbols on
he map. ° ;

0), Students should extend their Pnowledge of maps
to Make resource maps 'of their own area..

G

4,1

g._
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'MATERIALSPROVIDED AS PART OF THE UNIT
-,

. Book..14 "A View, of the Past"
',B oOk-,2... " Te.t.11 n Knew-
'.Re§ource:Map rentn

4

1/4

,
1 " . .,

'-'14ATERi ALS YOU SHOULD -WAS. ON ,-HAND-:
,

..-. ' . .----

,4 ' _sl 04 %-''. 11.12eop1 et---al gigidLan u t's 'of, Al kac.*-Mag t
. . ... ,

p.ro duce d by the Alaska Native` L4ng:Nabe."" ../. °
Center, Uni ve r-sl.ty, of Al4aska, Fal rcbah-k..

RESOURCE LIST 0,F RELATED kMATERIALS

Alaska .Depaqm90t 'Of iFish.-and Ga,fi, e..Wi 111 ife
Notebook ,Series. 2.Cotliain's info.imati on on the
h'abi tat and li f& cycle of most Alaskan animals.
Obtain from Department of fi.sh 84.Game;'Subport;
Juneau-, 99801. v .
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: .LESSOh 11: I.NIRODUCTION-TO ATHABASCANS AND THEIR ,

.

,.
t ,

I,11../A1

/
..,

0/ C 0 U , ,-

c'kground Irtfofmatfon

The Adjtation Them. e
b.

Interior Alaska has ,some- of the.harshgst'senviron-
. :-

o
. - ,

. -mental tondi,tions in the world. Its continental
- . , '4.

' cl image. is/a studyqof 'extremes, -- extreme col/a in
./- -

- , ,the winter .(it is hot unusual for 'temperatures to
S. . '

be in the -50' s.)and extreme 'heat in the Timmer.

. .Often in. the 80's). In addition, summer-'d-ays

come ekerci ses in patience and endurance beause of

th.e hordes.of. mosquitoes abound at that tine.
: -

of year. The land is wocrdes1 with spruce, willow.,
tand birch, and i§ traversed by many river systems. ;

' At' abascan Indians have lived i n thiy en'/ ir-on-,

ment characterized by forest, rivers, and etXtreme
,,cli,mate for centuries, iheir- ancestors for their-

.,sands,of -years before. As might be expected',, their

.way of life has ii.corporated a series of-adapta-

tions to the environment, and wany_aspects of th,e

pculture can be4 traced to these adaptaticrms.

The theme of,adaptation will underscore much

of the *material in fhis tint,° and so ilk
-

tantl that your students understand something of this



1 4 'cr.

, i
h

I

concept. They should come to s,,,ee the di fernce.
. .

1 sbe.
between tKeir press t-day ljfe, in which` human

,./.-
.

beings hay minimized the effects the efil,.___

,

,

,
, .

0e-contact'Atilabascans;,who lived in the enviroh-
-, .

.

vironment has on their lives, -nd.the life of the'
. .

, .

.

.. .

... % ,, , ,

-ment arid were directly, affected by. it. This first
,.. . .

.
.,1

'lesson serves as an introduction to thecoricepit of

-die environment and the effects it has .on human

behavior,

Introduction to Athabasc.an Culture

The name "AtiTabascan" comes-Yfrom the; large' lake

in Canada-.called "Lake Athabasca." The lake, was
4

'glven its na'Te by the Cree Indians, ,w.ho livedeast-j.

of it. In'Cro-, it/Athabasca" means.:1gras's here-and

there,"and was a descriptive name for the lake'.

A

The_name was extelde'd to refer ed. those Indian

groupS which lived west of the lake. It alsb re

fers to the large language family of whic11, all ,the

languages of the Athabascan'Indians are a part:

Tnere are eleven diMesefit A.thatAtscan laiiguages'
-;- ,

in Alaska, many o thers'in Canada kee the-Native .
D2 .

Peoples 'and Languages of Ala.s ka map), some in

and Oregon, and the Nniajo and Apache 'Ian-

guages in the SauthwesterfiJJKited States.. ,'ach

7.

a

n

a

==-1
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regional band (dialect group). Thus; although the

.of the ele-CZ'a Alaskan AtAaascan language groups

there are lccS1 dialects, and in the past each

dialect corresp.onded with a social and- geograph-

ical unit Called a "regjonal band," made up of

from 30 to 1,00.auclear families. Ok'n.ucleafamily

. .

is'a unit consisting of parents and their ungrown

offspring.) The eleven language groups them-

were not politj-ekuillits, and Athabascans did 1*-10t

recognize membership 4n an,1,group larger than the

languag of several- regional bands was.Ingalik,

members of those regional bands did not consider

themselves part of .the same large group called..

"Ingaltk." The eleven-) language groups are thils

,externally obSered groups, not groups in the

minds of the traditional 4.habasca.,n'themselVRs.

Three major principles affected the social

g roupings of Alaskan Attiabascans:

The first principle was pragmatism. Gr u

formation was dependent ,on the number -o -f peopl

who could most efficiently ulilizethe resources,

available. Since different resources required

different hunting or gathering techniques, utili-*

zing the efforts of different numbers of people,

O

=1
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a person belonged to several different social

groupings in any one year.

,r
For instance, summer fish camp often brought

at entire regionaj band together. There were

enough fish for.all, and often the site for fish

camp was the part of the 1,o,:al river system "which

was most abundant in fish. The ,entire regional
0

band mig ht also join together for fall caribou

hunts, when the codRgratfon of all members .Was

.

necessary to' relSair and. :an the caribou fence.

In the winter,/ .the regidnal band litight split

u.p frito smaller units, called local bands, each
o'

one made up of'pel-haps four .nacTear families.

Each local band 'had its own territory Witinthe.

territory of the.rgional band,.and engaged in

hunting and trapping activities at this time of

year.'

The regional hand might meet again at a pre-

determined place and time in mid-winter for a

gathering-4"ceremony or_potlatch, and then split

up again,for beaver and muskrat trapping.

Athabascans, thus re'cocjni.zed membership in a

regional band (dialect group),as described above,

O
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4

,but the more important social unit was the local

band. Members of this3 o`cal band lived together.

and moved around the territory together.
,

The-second prinerble which determined social

grouping waS-kinship. Local baid members were .

e.

generally, related to each other in some manner,:

either on the mother's or father's side. Although

kinship was determined on both sides, each persoh

also had a more specific identification with rela=

4
tilles in the maternal ine. 1A persoft.belonged to

.
(

the/same "side," "OW' or-"slb" as his motherl

and all other members of the same sib were rela-,

tives,of a very special nature. One couldn't i
,,

7 marry a member of thesame Sib (but one could

marry memb-ers of one's father's sib). In addition-,

wars and gathering-up's .(potlatches) .e sib af-

f&i rs.

Most of the Alaskan Athabascan groups recog-

nized three sibs, and each sibwas,in some cases

divided into smaller named. family units. 5ibs have

not operated in some areas for many years, hoWeve.r,
O

and neither Indians nor 'anthropologists are aware .1"

of the tofe, importance whtch the sibs,had.; in pre-
.

contact days. Since the subject is a very complj-
., .

0
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.k1T_.

cated and poorly understood on,, sibs have not

been covered in the student` materials prepared,

for this unit.
The third prinCiple governing Athaba'scan

social grouping was individual choice. each

son was f ee to choose his -local band

tion wit in certain boundS. In general , a-peson
ny

was ac epted into it band as -long as he had isela-
,

tive an the band. Aside from this limitation,

people could choose among several local bands

, within .a regional band. This allowed. the local

'bands to be fluid groups, with indilii.dualS chang-

ing membership as personality conflicts or avail-
,' ability of game dictated.

4.

4.

Each- regional band (and; to "some extent, each
.,

individual) had its own life-ways, beliefs, and

--r customs. Despite the differences betweeh bands,

certain generalizations can be made'. about athajoas-'

can life. Those th.:ings which were common to all

the groups were on the orre hand the pajts of the

culture which were most dependent on the enVit.on7

ment and were most closely, adapted to the envi ron-
e

ment, and on the other hand were a series of be-
e

-13-
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fiefs ainut the environMent which remained fairly

constant across the linguistic boundaries.

For instance, Athabascans used every avail;

able resourcein their food 'quest. Thus the :gen-,

eral pattern of life was one of fishing in the,' e.

summer and fall, iake advantage of the salmon

runs and schools of whitefish and grayling,.with

hunting cariboun the fall, trapping water mammals

tn the spring, and harvesting vegetable foods

(root's and berries) in the spring, Summer; And" fall.

The food quest KA.,s, of course, much. mores

cated than tilat, but the genera,l.pattern.was'very
,

,---etiliarAtiroughout the interior.

Variations occur where the environment is ..,

slightly different from the inland wooded river-
, .

ine .6ivironment assumed'above. Thus, the groups .

who lived on Cook I,'let took advAnta.ge'of,the

Abundant source of. sea mammals which was avail-

able to thedt The Ingalik and Lower KoyUkon. groups

which' lived along the Lower Yukon w.here fish runs

were large and regular spent a greater.part,of

their year ha'rveS.ing fish than did those groups

farther.inland. Finally, people in grompi such as

the Chandalar Kutchin, which lived in the foothiljs.

1

4
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of the Brooks Range, spent a larger percentage of

their time hunting b.igAame animals like caribou

and mountain 'sheep.

The animistic belief system common to al 1
o

Alaskan Athabascan, groups might be briefly charac-
a

"teri ztd as follows: All -creatures,- and some.. in-

api:mate objects, had spirits which were ,activ4And

powerful components of those creatures. The spirits
. ,. ._. .

enabled .an anima1 to know more than was immediately
i'. 4. . ... .1

, .

'.;,. '
..

."- . .e.- .apparent to hi m.". Thus , if human being.s did some-
..

. tMngwk'ch displeased the animal s\pirit, the
,ialoof .. \

anmal 'its,..1,f would remain frdm the peopl
.

e,
.

and the, people .might starve. -there were very def-

mite rules which rYeople had t,o follow in dealrng

with animals based on. this beli@ in animal
a

spi rit,s. The speci fi c rules 4.'i ffer'ed from area to
,

_area, but the general concept -was the same through-
.

- out .

the be 1.ief 1n animal spirits was actually

logical extension of what the. hunters knew-about

their environment,' Thus, when all past experience

and logic told a. hunter that game..should be in a

certain area,, and i was not there; then the con-

-15-
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clysicii,the hunter .drew was that there was:-a reason

for the animal's aloofness. Arid the reason was,

'often, that the hunter or 'a member of his band- had

brokqn a taboo and angered th.e animal's spirit. A

subsequent ceremony attempted to conciliate the spiOt..

Material culture was also similar throughout

Interior Alaska, again with_ variations depending

the specific environmental conditions of specifit

areas. The Athabascan Artifa.ct Cards and tHe "Arti-/

0
0

fact Information Book" (see Lesson
,

'some of the common elements culture:

The most notable variations from the inland ,hunting,

and ftstling embhasis displayed by.these artifacts

occurred among the peripheral Athabascan groups, the

Ingalik and Tanaina. The Ingalik, with their=heavy

reliance on' fish, had many more spectalized fishing

implements than did other groups. The Tanai'na, bur-

'dered:by Eskimos and close to Tlingits, borrgwed

various elements .of material culture frod those

'What. Topi'cs This Social Studies Unit Wll Cover
5.4. .

Most of the above elements of Athabascan culture

are brought out in the ertsui ng unit: ForOnstance,

-16-
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the environment itself and the way the people used

the environment (the yearly subsistence cycle), ..and

some of the beliefs about the environment are spec-,

fi cally. covered. The changes whi ch have occurred

Ath..abascan culture 'during the last two, hundred

years are also an underlying' theme, brought out

Alte.4-1e,ssons as sitiden'ts are asked%to compare and

contrast past lifeways' with present ones. .-0`

Other eliments of the, culture not speci-- .

.
ffc.el-ly, described.. .The band, for instance;.:

mentioned but is .no-t described ,t,o the students

detail. Rather., --ifoci.s treated as a giiien-an
4

el e-

r

ment Athabascan life which Is taken for granted.,
,.. ,

The background information provided- above should'

al 1 0W-141u to fi 1 I...students in when they h-tive (rues- 4.

. -__. .
tions conCerningthe-_s_oci al groupingS, or can be

the basis of a lecfure you

---

migh t-W-an-t_ to give- at the
....

- . . ---.-----,, --,
appropriate time in :the unit. . ':------,...,-

. The uhit is designed so that students will learn

Athabastan culture Ins the followi-ng progression:

LESSON I 1; .Students gain .a knowled-ge `of the

Athabascan environment..

LESSON I 2. Students pie.dict 'activities people

mi ght undertake to survi ve in such an

environment.

_ _ '
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LESSON I, 3. Students learn some of the acti wi
ld, III,
IV & V ties which actually did occur,, and cop-

.

pare them wj-th p re di cti ons. , The effects,.

which the environment had., on the subsis-..

tence activities should be specified.

'LESSON I,
II,
'IV & V

LI-. Students blearn how:people asso-

ciate with e ach other (the - social _geoup-

trigs ). They question how the envi ron-

ment affected the type of association

that occurred.

LESSON II, 5.. Students learn some of the atti-
II I

tudes the ppopl'e had about *their env_tron-

/ .
-

LESSON II, 6. Students explore the Ways .in which.
III, IV & .

V atti tudes toward, the envi ronment haVe. I

'changed. since Contact with European cul-

ture , how the change ) n atti tudes has

affected a change in acti ons , and'. how the
0 4

changes inn actions have affected the way
, I

, *
they associ ate w,fth pexple today.
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SUGGESTION .FOR USING .

, ;

'Book 1, "A View, of the Past"

This booklet. i s designed to allow 'students a
... ,

,, .,
. ?

brief view of d:goloUp of Interior' Athabascan.s. While'

-students should not be expected to 'remember all the

detAi ls in the booklet, it is hOped th-at. it will allow

them to see some AthabasCans as they Might have lived

200 years apo and hence give some concrete .meaning

to the term "Athabascae which th.ey will hear so often

from tiow on.-

This book is told from. an outsider's perspecti ye,

as i f the author were hidden in the bushes across the

river from the camp. It contains -a visual destripti on
v,

of the people's activities without describing,the- mean-

ihgs behind the actions. Lt thus, the sort of,

observation a newomer to the.' Atti,abascan. camp might
.

-make before he had become a'cluaintea with the :people

and triefr culture.
Some a'cti yi ties. anciKdiscusssion topics yvhi ch could

follow the reading ofilie booklet axe:

1. Locate ,Athabasc\an areas on a reap of Alaska.

Discuss with. the class the Teaning of the term "-Atli-a-

tastin" '(see discussion secti:on of this Lesson.; above )`.

Identify other - n on- Al as k an IVRtrap-a-s-c-an---gin

4

0
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2. Discuss: Why will the people in "A 'View of

the Past" move away from this camp later on in -the

winter? What do yiou think would happen if they

stayed here all year?

3. Discuss the make:-tp of your students! ouse-

holds. How are they different from or'similar to
.

.those described in "A View of 'the,' Past"? Hovi Might,

the children of two AthabaScan families that lived

together h /treated each other? .Do your students'

Parents 'have 6-lends or .p.artners' they might have 'rived"

with, had they lived 200 years 'ago in Interior Alaska?

Imagine what it would be like to live with -another

family.'. Write a story abo,ut

Z
r

§tory states, "Relatives,and good
-

friends . . . have decided to stay at the same camp

this winte,r."
,Discuss whY'tlie "Athabasca,ns chose this place to

11 \re, wfPat resources they feel it wks_important:to
"r'near.

Then discuss why your students chose to live
.

where they do, and the resources which they are near

in their homes. E)oriipl es of resources your students'

-20-
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fami liEs may have chosen to be ,near are41 ) .father'

or mother' office; 2) s'Nk,c11 fishing stream,
4) stores , 5) highway, 6) fresh air-, etc

Now compare the two sets, of resourcgs: those

whi a pre-contact Athabas cans choSe to 1 i ve near

and those whi ch your students.' parents ,chos... to

dive near. Discuss the two lists.

5. DiscuSs the perspective , or point -of :view,
. .

whi-ch the author has- taken in writing ,this book.

Then heave students use th.ei r imaginations to go

beyond the .deScrjptive statements in the book. ,-For

ins tan ce , they mi ;Olt draw their concepts of the

interior of th'e house; or write about living in a"
mos s- co'Vere:d house; or di scuss `what the men mi ght

,be leughing about, what 'the woman and _the fisher.man

are . thinking aboUt. as they -go abOut-zfFe-i r tasks.-

In Othe'r words, have students invest the story with

meaning. Talk about the di fferences meaning makes

in the story.

6. Ydu might extend this di scus.si on to cover

de students' own lives, by playing a charade-like.

Students dp.s ori be br act out 'common activities',

but with out the props whi ch- woud give other students

21-
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clues about what they are doing. Other students

guess the ac,tion and its- Mealitng: , Wpy is it being

pe:rformed, what the actor Ulints about his it.ask,

etc. For instance,,. in portraying "taking 0Ut the,

trash," a student might write,
,

"I walk from,room,to room, looking fo,r, little

containers which are full of' colorful ".and_- Varied

.40bits of paper, ,pens, smaller ,containers, sTztiines

magal(ines: all sorts of thiAgs-: I gather up the

container, .arid .carry it into the garage. there I

put all the objects 'together,into one--4ry large

container; and carefully place a lid on the large

container-.".

'Once descriAions or dramatizations have bee

completed, have students,invest their actions w 'th

a

meanings. First give them meanings, which people
P

who are unfamiliar with the situation mighl give'

them Then des'cribe actual meanings as': tended, by

the authqr or actv. TiOg example above might have
.

.

.

some of'the
.

.following meanings attached to it:

a. The bits.of paper have been used and can-
.

not: be: used -again.
a

b. Some of the containers, called trash cans,

have smelly contents.
0'

c. I don't like to do this, -\f'd rathetie
.4 9

out playing, but my`' mother says 4 have' to.

r
4

25
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Trash has to beremoved from the hOusc' -be-

cause it is LindesiraVle. 'It is not':gath-
.

ered together." as one would with toys in

a toy box, though' the-. actiods as decribed:,

above fkight be \very.. ar to 'thos'e. of

putting toys and -favorite .objects together.

s0 ' ,
A y. Another acti vitylwhich 'den be used to

. IC
demonstrate to students the concep-t of "point ,of

bri ew" is as follows:

Have students Write -desO'riptions of a recent
- s

vivid occurrence i r. your town-. Or,- have them

write descriptions of your town , or a small' part

of your town. Compare the- di ffrent descriptions.

Discuss: Why.did different people single out

different aspects of the Qccurrence or 'different ,

:parts of the town to `emphasize in, their descrip-

tions? I s;rthere an.y one right way of describing

the occurrence or your -town?
,,

Next, review "A View df the Rest"- with ttas.

focus. .Where do you think, the author of the book-z

let Was standing when she described the scene?' DiTd

a.

she miss anything in her describti on? How mi ght ,a
.

des cri pt-ti on by one of the thhabitants of the settle-

ment have been di fferent From the one i-n the book?
.

Have students write such an imaginary. description'.

I.

a
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'SUGGESTIONS FOR -USING

Book 2, "Tetlin As I Knew It," Chanter I and

Resource Map of Tetlin

Chapter I of "Teti in As Ls-Knew It" provides

a detailed description of one portion of the

A'1 Akan A£Faliascan environment --,the area around'

Tetlin, traditionally inhabited bi Upper Tanane,

-Athabascans., 'Theljoo,tewas 4written0by Shirley Jitn-
..

erson, who grew up, in the area. It provides a
good Contrast with the preceding booklet in its

point of view. Ms. Jime.rson presents an insider's

perspective of an Athabascan area rather than the

more removed historical view Which students ob-.

tain.ed in "k View of the (Past."
ce-

The following list of suggested activities or .

discussion topics is designed to sensitize your c

students to the enyironment of that ode Athab.arscan

group '(Upper Tanana); as ikell as to their own 'en-

vironment.

Use the book in conjunction with the Resource

Map of T tlin "to follow the author's travels as
she describes her area, and to predict what sorts

of subsistence activities people night undertake

in the area.

27 .-24-
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Read Chapter I of "Tetlin As I Knew It"
,s

. r
aloud to your students. I.nstruct them° to sit

quietly, perhaps with their eyes closed or the

tights .o.ff as they imagine' 'fie scenes in the book.

. Then have the ,students draw some of the

scenes from the book before they .see .the iilustra-
.

tions, as an exercise in listening and interpre-

ting the spoken word.

3. Follow on the Resource Map Ms. JiMerson".s,

travels as she moves through the Tetlin area., You

might want to mark on the map those areas whttch.

she specifically mentions , such as Bear Creek,

Rock Hill , Tetlin Village, etc.

4.. Discuss:. Why i5 Tetlin Village located

"where it is? Discuss this in terms of the re-
v

sources, avai ladle a't that location, as to previous
,

discussions. Flossible resouces:. fresh water;

foo.d;. trees for houses and fuel. Remember also
.

the advantage of_choosing as-ite on a slight rise,
,

to take advantage of temperature inversion.

5. Take the class for a wank outside. In-
.

struct t'he students to be ibservant of everytt -"

-25-
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they see in their,.enviranthent. When y,ou return to

class", have each student write a description- of

the en vi ronment as he. or she saw it, .as if. he

were telling a stranger:to the area about .his

home town,
9

For younger students, follow up .the field

trip with a ill.anguage experience" activity which

would include class discussion /of the
.

Kalk ,

. . .

fo 1 I owe d by_in..dtvid u a:1st u de n-t 1-11-usAra-ti-on s -,

t 4

with the, teagher writing student-dictated captions.

Put them together into a '"riading" booklet for

the entire class.

Or, use a Polaroid camera ,to, take pictures of

your biscu'Ss the-pictures in' class- after

the walk. How has your environment .changed frOm

Vona ago? And so forth. You might have the stu-

dents draw "then ,and now" pictures.

'6. }lave` students write a story about their

. experiences ,with one of' the animals mentioned in

1.'Tet1in As I Knew It". Or, assign an'-animal '(pref-.

erably- one of those mentioned in the bo-ok) to

each s.tudent to observe, study and write ...about.

What animals other than those mentioned in the

book 1:lve in the Tetlin area?

C.

A
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7. Have the students write (or draw) about

an experience when their natural environment' would'

not allow them tq do something they wanted to --
aV

'or necessitate& that they do something they did not

want to do. 4

8. Wyoutlive in an area other than i=nterior

AlaskaN'have students make a list of the possi =bili-

ties their environment allows them to explore.

For instance, anearby salmon stream allows for'

good fishing; long summ'e'r days allow for lots of

hiking and.b"erry picking; lots of lakes make it

easy to canoe fast- distances.
.

'Next, have students make a,listoof the ne
°

cessi ties their environmemt imposes on them: For

instance, cold winters necessitate that they have
4.

warm houses and clothing; lots of marshland means

they can't walk far on landin summer, but must

ona canoe instead; and so forth.

After eli.citing similar lists about the

environment of the TetirLarea, compare the two.4

How wauld the differences between your hometown's

environment and-Tetlin's environment have made
, .

life_different in the two places two hundred years'.
A

ago? 'How do they make life different today?

L
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Have two groups of students make dioramas

or salt maps, one of your local area, one of the

Tetlin area, for comparison and contrast.
t'

7

10. Have the class speculate on 'how the people

lived in the Tetlin area utilized their,envieon-
.

ment% For instance, what might the people who lived

in Tetlin have used for 'food? How could they have

obtained it? What materials would they hay,e 'used .

for building houses? And so forth. In- later.

lessons students will learn the ways in which.Tetlin

people actually did utilize their environment:

Make a list of predictionS students make now to

tompare with,die actual utilizAion of the area.

A

.11. Chapter I of "Tetlin. As I Knew It" de:,

scribes the Tetlin area in the summer. Have stu-
,

dents write siescriptions of,Nhat they think Tetlin

wQulde like- -rn the winter. How would one be

likely to live? What would .6ne eat? knd so forth. -

12. ,Have students write About an, imaginary

'trip a]ong one of the trails that branches .(lit

. from Tetlin Vilge. They could use the kesource

Map.to help. How do they travel? 'What is the

(

land like? What `animals do they see? What animals

31
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do -they not seewhich !night be in the area a ny

wa 'y, . Students could illustrate as well as write

the imaginary tourneys' .

p

,

.13. Use the Resource Mari of Tetl in to iden-

ttfy the various resources--ava'i fable in the Teti in
C

-area. Discuss with the class how one. might most

efficiently make use. of those resources. Factors
.

to .consi.der include:

How far must a patson travel to utilize the
.

resource? How would one travel to the resource

area, and. hoiv long would it take to get,:there?

How long should a person stay in any one..
0

place? --

What times of year are the various resources

available? Students might need, to do some research

on -the pl ants and an imals in T,etlin. Note that

this` was all, informati on which an Ahabascan had

to know in order to. su-rvi ye in the past..

'Where would the various camps be located?

How many people should travel together?

What gear should th'ey'take with. them,. and what

should they plan- to obtain on site?.

What would happen if a.pers on stayed in one

'place in tile, Tetlin area all' year?

-29- 4-.1.**
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What 'would ,hapyin if one of the resources

failed to materi ali ze (i f , for 'instance, the white-

fish run Were very small ) '#?;

And so -forth. In this way, decide hoW'' to. util-:

i z.e- the resources' of the area.
v

The same topic could be explored in a variety

of di f're rent ways: For instance, groups of studertts
.

could research, .different resources and ,report

on how they Wow] harvested , therar.a composite

pi cture of 1ifie> Tetlin could be made, based on

individual' rep o rts%

1 4 . Make a,:re S.titire,?#frr 6'f your
..

showing only natui. .iokade resources Ois-
e:-

cuss how you -wdu Afry i ve :- 61.i r are.:a 11 only
m

. ..te v

those resoUrces' 1,vere-,availa . Discuss what man-
.

;!;. . ..
. . , .

,

.1*, ...,:, ... ,

made a r ti: fa_c,ei .o.ur- students v,Toulct,4-ons,`:construct 1 n
,

own area

:1

the i r naiuroj:eny.:1 ronment fof fB use o

the natural =re.S'eiu rces -eel they

needed ;to ,construct ar-e-x .-of , for in-

stance, in order .toz"-thbp_-;c1.6wri irees to ,bui 1 d

shelter. e

Theh qiiiPare resou,rces in your area with
. .

hos-e depicted` -lorr the Resource Map of TetLin.
.1

ti



15. In order to take advantage of the re-
..

. -

sources available in the Tetlj.n are, a fafnily

had, to travel to as many as four differ-ept_camps
. r

during the course of a year.:... -How would their

1---ives-%cha-ngeift-herewere a year-round supply'

of salmoh in- the river? (Consider several fac-
t. ,

tors: ,flow often they would have to move', what

kind§ of 116uses they Would build*, what kinds of

tools they- would make, etc..)

1.6, Make a. resource map of our area

- showing man-made as ,,well as natural .resources.

CoMpare it with the natural resources map de-
:

scribed in #14 above. Discuss how you survive

inyour area today, and'how it would be differ-

.-ent if there were no -man. -made resources. What

happens 'to your abilityto survive if ybu stay_
a

ti

'in one place all year round? 'Why? HoW have

man -made resources at'fected the number and kinds

of natural resources in yourarea?

17. Using the resources map of your area

described in #16 above, have students plot their

travels. It might v.ork' b'e'st to have each stu-

dent plot his travels on a separate map. . This

-31-
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, would allow for 'valid comparisons with Ms. Jim-
.

erson's travels..

For nstance, 'make .a Single -line fer each
.

trip made by each student from one `Poin

other. Trips within'the village should not be

marked on this map (butt might be marked on a

-separate map which shows- a _blow;-,up of the village

are41)..
e
Thus,, each time e.student makes- a- trill.-.

_

out. of town,- he should mark tnat,trip on.nii, map'.

At the end' o. tha semester- or year,, take a idol,.

at your class.' s seasonal activity mapsand"

determine.wha.t activity patterns have 'been estab-
.

Vished. Many maps made in Alaskan villages might

look somethin/g/like this:

F,24:barRs
tioeAc l'AU-P14.; rta

.

laitj
rt

1j r 410-5

oaf)

Wt- the same time, use the Resource Map of

Tetlin to "plot Ms. Jimerson's seasonal mpvements,

0

-32-
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whith will be told in succeeding chapters of her

boLk, "Tetlin As I. Knew It.." At the and of the

unit, after you have read all five chapters from

the book, determine her activity Watterns. Com-
.

pare and contrast Wwith your students' map.

The map of,Tetlin might look something like this:.

In the days befoi-e Tetlin betaine a permanent

economic and educational,,center, the movement
N

pattern was probably more circular-, mi,th fewer
A.;.

returns to Tetlin.after each seasonal activity

had passed. It was only after compulsory schooling

had come that the trips for hunting a(id,fishing

radiated out ,from the village. A pre-co:ntact

pattern of Tetlin area might look something like'

eke
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LESSON II: AUTUMN: THE YEARLY CYCLEBEGINS
4

3

OBJECTIVES:

To give students idea of some autumn
subsistence

,

To reiterate the concept of "Point of View"
in' descriptions of 4/people's way of life.

To introduce the concepts of change and con-
tinuitY through time.

-

To reinforce skills,in objective comparisons,

To introduce the spiritual elemenC:of Atha=
bascan life through descriptions of the
medicine "man and, his oefftect on subsistence
activities.

BEHAVIORAt OBJECTIVES:

- Students sh.ould-makeia study of some aspect
of the Athabascans' dependence on caribou -:
through research, model - building, story-
writtng, pantomime, or di.Splays.

Students should'compare traditional_ sub-
sistence activities with more modern ones

- through-displays, discussions and-inter-.
,views.

Students should study attitudes and spirlt-
ival components of traditional subsistence
activities.

MATERIALS PROVIDED AS PART OF THE UNIT:

Northern Chronicle Newspaper excerpt
Book '3, "Before the Hunt" a
Book 2, "Teti in As I'Knp-It,"" Chapter, II
Resourdellap of Tetlin

MATERIALS YOU SHOULD NAVE ON 'HAM

-,Art supplies for model-making.

L
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RESOURCE LIST Of 'RELATE) MATERIALS:

'Bopks: Osip , Anna Mae, Tan'n Moosehi-de and
Waking Babi che-and ay./inane.

Spencer and Jennings, et.al , The Native
Americans, page 13 for a descripti on of .

den drochronol ogy , "tree ring dating.'"
Films:. 'COribou.Hunters - The C-ree and Chippewa-

Indi ans of..Northern Mani toba and their
search for caribou, their main source, of foo'd.
Obtain tfrom the National Film Board of
Canada; 16th Fl oor; 1251 A'venue of the
Americas, New Ygrk , 10020"

Vi deocassettes':
I

Moo`se Hi de Tannin
)

g. Obtain from Tanana
.

S,urviva1 School ; Tanana"Ch-iefs , ;
102 .Lacey St. Fai rbanks 99701.

Educati -on al Games.:

14.

Caribou Hunting wi th "Bow arid-Arrow-
Caribou Hunting at a Crossing Place'
These two games* were devel oped as part of-
the .Man: A Course of Studies prograM. .

Al thOugh they were di'i gned -to portray
Netsi Eskimo cari bou. hunting techniques-,
the techni clues. are similar enough- to. tra7 '
di ti on al Athabascan methods ''to. make..the
game's applicable to, this lesson.' .
Obtain from -Curriculum Deye'lopment Asso-
ciates , Inc. ; .Suite. 414; 1211 co-rinecticut
Avenue; Washington', -D. 20.036.

.Multimedi a Kits :

Athabascan Carl bou Hunt _Kit - a Ti-mulated,
caribou hunt In Kutch' n territory-.
'Obtain from the Al aska Multimedia Educar
ti on Program; Al aska...State- Museum; Pouch.
FM; Juneau 99801 . '

0
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.LES'SON II: 'AUTUMN - THE YEARLY CYC,LE BE,GINS
4 ,

Back,oround InfOemation

This unit emphasizes both the specific types

of acti vi,ties which took place ,in Athabascan

territory and th.e fact that movement from pface

to place was an\ ess-e-ntial part of the lives of
""'most Alaskan AthabascanS, The'14a1 bg,n& was

*generally the social un.it which-stayed together
,
in the travel's for food. 4 ,=7,, !

. .

. The afoll-ottii,ng, exAcerpt from OlsWs'Nsters,,
, 4

thsi
4s ^0968:411 describes .the yea'rl-y movements,.

of one group., ;the Minto Lower Tanana:

There was a regular patterri .to the
hUntfngoand fishing migrations,41-Ct
demanded that ,:the people 'be On' th.e= move
almost conti.ftualy throughbut the year.
Thejt, had to ttaveJ in small' bands. .
Late in the fall who controlled
the mb.oss-e or cari bou fence .wo,u1 d gather 4,
their friends and relaitives and-set out
for the small encampment near the fence:
This,. is' where 'the 1 og houses were located.
They would remain i n t h i s camp,,until mid-
December or JanuaAry. If there was to bb
a potlatch, they would travel .to a, cen-.
tral point where they would meet cit,bers
for ,the celebration-. -If <any Were going
down the Kliskokwim, they would start
iri.J,anCory and return about, three
monthsmonths [sic] ater on in. January,: ra,

,they would be back o`u in small ,bands"

O

7
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searching for caribou of moose, 'and .

trapping smaller, ahimals---and oirds
until late .in the suing. In. the
warm eather, would,mye,to,the

blakes befdre*rea,up. to'-tf.ap- beaver
an& muskrats. As` .summer approached ,

they moved :to tHeiOish camps on'
the small rivers where they fished:- .

and, hunted Water ,fowl until the fall..

N\- The materials designed for .usb with tftis
.

lessAn, Northern ,Wontcle. "fiefore 'the Huht,"
;' .1' .

and' Chapter II of /1Tetl in As I }Crew -It," ,1 ook at

,the specific fl ltime activities, of Alaskan

./.

Athabascans at two different points in timer .Pre--
.

'
contzct. practices are described in Northern_ Chroni-

./ .
ci6 and Ape.to.r.e- the Hunt , " -while_ more modern

4;2.-4), -1.;.' . ,,,,--... ' -.:,,, , -:-.-y:,.--...: ,
. .

.

practi cle.-- ire ds0,ibea --(II "Tetlin As
it

I Knew It."
.

.-,,,,

Norther'n ChnoniCTe. offers an oadditional per
..,..

4
-

4
specti ve, im that the descOption of pre-contact

. . ?

Apsractices' is sO pbviously,fptered .throu0 -Vie. eyes
....

. -.,:;

of present -' iy scientists ad- nevispapee repor:ters..,-

This fill'ering raises a set of questiOni about'.

scilnIlic knowledge. For .instance-, how did the'

scientists know how a caribou fence wOrked? How

f , . t
- ,

did thei determine the age of ti-Le fences? What
. .

.

4. 0

things 'might t4by not tknow about jre-contatt

practices? ,And' SQ fdrth.

"Befort the Hunt" adds that,dimensi on al -

luded to the previous les 'on, the meaning which

-37-
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the bunters attathed to hunt, and some'of

the emotions which surrounded it.

. -Chapter II of "Tetlin As I Knew It" con-
.

trasts' with the,aboye two 'publi.Cations in that
,

its description of kfiabasa-n
,

life refers to a .

time *.-4od of about twenty years ago'. These,./

were days long after contract with Anglo.culture

and goods had- been e§tablished,'long after a.

money economy had superceded the*.subsistence

economy and allowed ,nuclear families to be -lode-
-

pendent of thec,ldcat band. Hunting and fishing

were still important, but the patterns of as,soci-

att
,

on and some-of the reas,ons- for hunting had

changed.
I

/
,

.
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SUGGESTIONS roR USING
-

Northern Chro'nicle: "Scientist Discover Caribou
'.51.,rrounds":

The newsprint. Ipaelcontains several different

arties and .a crossord puzzle, and you may use

them at you wish. The important,. article for this

lesson is the headline, "Scienligts Discover Ciribou
-4;

Syrrounds.". The following discussidi topics and

activity,suggesti.onS might beused as guidesin

working with this article.

fdpic I: What Does the Story ach Us About
Scientists?

Discuss:

I.. How dial the scientists knoil what the fences

had been used ,for?

2. How did the scientists know how old the

fences were? (Note: They used the proces, of

dendrochronoloay, "tree ring dating," in which

tree rtnas from the'pieCes of woad used in the fence

are matched with tree rings from living trees in

the ,arr... Eacd rinsi marks the passage of ,one year

and the size of .each year's ,ring is dependant one

the amount of rain that fell that year: k record

of wet and dry years is thus e'ident in tree rings,

-39-
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.

and, a pattern based 'on thi.s record can be compared

from, one tree to another. Thus, the date, when the

tree used in rhalang a 'fehce piece was cut down can

be computed by matching the pattern its rings make

with that of a living tree. See. Spencer and Jennings,

The Na-t-ive Americ-ans, page 13 for a more detailed

-description of the process).

3., Once a scientist 'found a caribou fence,
. 2

how -would he go about learning how it was used?

Topic What Does the Article Teach Us
About AthabasCan History ?'',

O

1.. How did the Ath6bpstans2 know where to

build their surround? ,What di.they have to know

about caribou to be 'able to do this?

Z. 'Why were the s'urrounsis peintip_g Ln the

di rectiod\ef the autumn, rather th4n the spring

aid grationsi You might have\ til:do so a research
. 4. Z" .r,

on caribou habits to earn this. PesSisi,ble afiswers

night be that carib6u fur is in bette-r° condition

in the fall, caribou meat is fatter then, migra-

e't

tions are more orderly and predictable in the

fall , etc..

3. How did the Athabascan's cut down the wood

-40-



for the fences? What tools did they use? What

.

were the snares inside the surround made of?

4. Build a.:MOdel surround, placing the fence,

men, women, children, cairns (stone piles designed

to look like men to.the'near-sighted caribou), and

snares`' in their proper positions. Or, build parts

of an actual -size' fence butside,erhaps with the

elp of an old-timer or books. (McKennan's The

Chandalar Kutchin contains a photbgr,aph of an old

caribou fence post .)

5. If there are caribou fences in your area,

go on a field trip to look at them. Determine

wherethe caribdu mere'coming f-om; and why they

were using that particular place as a migration

route.

6. E'plore the question: What items in tra-

ditional Athabascan life were made of caribou by-

prodtcts? Visit museums, conduct research in li-

brary hooks, use the "Artifact,Information Book,"

interview Old-timers, and speculate on the different .

uses a caribou might be put toward.

Make a list of these objects. Then discuss:

t What materials serve the same purposes today? What

are the advantages and disadvantages of the old 'vs.

-41-
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. the new ,materials? Bring items made of caribou in

from home and make a classroom display of caribou-

related objects. , .

7. A single hunt could yield as many as 400

caribou, according tp the, Northern Chronicle.
0

This kill was split among all the members of ,the'

;regional band (30 to 100 people ). Hold. does thisF,
yield 'compare with hunting caribou singly with bow

and arrow? With 'a gun? If your students have
a-

experience with caribo,u hunting, have them compute

how long such a kill would 'ast the members-of the

band.

8. If they are ava.tlabp, use Caribou Hunting

with Bow and Arrow, Caribou -.Hunting at a Crossing

Place, and Athabascan . Caribou Hunt' kit to iy us-

trate traditional methods of hinting caribou (see

Resource List of Related Miateri al s at the beginning

of this Lesson).

'Topic III: How Have Things Chinged Since the
Days of the Caribou Sut round?

1. Have one of the students research present

methods of taking caribou in your area; or invite

, .

an adult who hunts caribou to talk. to your cl ass

,-42-
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abO1.4 hunting the anima's. What does the hunter

/
have to, know about 'the animal to be :.successful?

Afterwardg,'discuss how hunting methods have

changed since ,the years of thee caribou surround.

2. The newspaper article states that guns

marked the end of the use of the caribou surround.

Why? What other changes might guns have made in

Athapascan life (for instance in the.cooperation

, between people)'

ANSWER TO ,ARIBOU CROSSWORD::,,

.rte

-43-
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SUGGESTION' FOR. USING

Book 3, "Before the .Hunt"

i.

Yo.0 may want to re asr this booklet ,to, the stu_

dents, .havP them read the booklet as part of .a

reading. lesson , or simply assign it to them ;as .

homework. One point. of information: ".Gwichl in,"

used in the booklet, is ,the' phonettic spe11i ng of

"Kutchin." The following activity and discussion'

sug9estions. may. be -Useful; to you:

1. Study caribou migrations, reasons for the

animals' movement, and other pertinent biol ogi.cal

info-rmatron about caribou .which might make this

story more meaningful to your students.

2. Why di d the adults i the, story ask the

inedi cine. man for help? What di d they think he
r

would be able to do for the hunt?

3. Why were the adults worried about the

`outcome of the "caribou hunt? Have students write'

a poem (not necessarily .a rhyming one!) which

expresses the feelings of one, of the Gwich' in

. about carbou. Students could write separate poems

to express the men' s, women' s, and chi 1 dren' s 0,.
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feelings about caribou and the hunt. Then discus's:

Why would different people feel differently about

the same caribou° hunt?

4. Why did the medicine man's performance

rassure the people about the hunt.?

5. Have students write songs which the medi-

cine man _might sing as he performs.

. Discuss: Do you think the Gwich' in p -eople

had 'a good hunt in the end? Why or why not? What

might have happened to the °medicine man if th'e hunt

were notr,z,..uccessful? Have students te or draw

an ending to the story, :describing the outcome of
.the hunt..

7.. DiscuSs the mediCine man and his role in

the group*, or have students write aboilt him. - Top-
,

ics to co.nsider: Now do. you think the people

treated him when he was not performing? Doi you

think he was a good hunter? What would ITappen'

to. a° man in traditional 'AthAbescdo Ones if he

were not a good hunte.0

a
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SUGGESTION FOR USING

Btiok 22, "Teti in As I Knew It," Chapter II

After reading about some traditional Athabascan

acti vitie.s , return to a description of some- .more con-

temporary practices as described in Chapter II of

"Tetlin As I KneW It." Encourage studenti to relate

thi'S chapter .no,t only with tradittonal. activities

but also with Chapter I of the -book .whi ch they read -es

in Lesson I.

Some di scutsi on and activity suggestions -fol-
..

11 ow:

1. -Tp11.6.4 on the ResourCe Map of Tetl in the

routes Ms. Jimerso'n,. and tier family took during the

e 2. Hay.e s tudents estimate .the years in which

the activities Ms. Ji mers,on describes mi ght.'hav,e

taken place.' Have them search for clues in the

chapter which give away the time.. (An example .is

the use of a truck .in traveling to .caribou coun-

try .

3. Compare the falltime activities des cri bed:-

in this ch.apter with your own falltime

-.46-
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To -what Went do they differ? 'Why do t .diffex?

To ;That extent arejhey siiittlar?

4. t.ompare the, methods of hunting caribou

which Ms. Jfmerson's father used withtftose de-

s'cri in Northern ChroniCle and "Before the
.
Hunt".

Why are they different? In the old days, what

would people have done if the caribou herds had

moved from the Last Tetlin area where-the caribou

fence was located to''the Mt. Fairplay area?

5. What did theauthor.meari'yhen she wrote,

"Fall was. . the start of another yearly cycle"?
$

Why must. her family be sure to fiSh, hunt, and

Ock.berries. at *that timeof year? qre there

things your family has to do :ill the f to ,get

.ready for the Winter? What would Jiap,pen if you

did not do them?

6. W-rfte a story about what:miOt happen if

a family did not take care of its falltime chores.

7. In Ms. JimersoOs description. of Tetlin

life, men had certain jobs and women had other

jobs. Children sometimes. helped. Make a list of

men's, Women's, and children's jobs in your town.

Compare and .contrast your list.with the descriP-



f.4

F-

tions of Tetlin division of labor. e

8. Chapter II of "Tetlin' As I Knew It"

makes 'no mention of a medicine man, unlike "Before

the Hunt"- Discuss why the, medi erne man did not

p:lay a part in Ms. Jimerson's- life.

11.

\'

-
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LESSON III: WINTER TIME - SETTLING IN FOR AWHILE

OBJECTIVES

To prbvtde information-on the materi-al cul-
tuTe'of Alaskan Athabascan's-7

To elabor.ate7)sri- the Athabascans'relationshtp
with their environment -- both the matgrial
and the spiritua,l-relattonship.'

To 'i'ntrod'uce students to a different mode of
education -- the didactic story, as_totd_in
traditional Athabascan mariner.

BEHAVIORAL OBJECTIVES
.

.

i

Students should build a model of a 'traditional
,,,Athabascan artifact or structure. .

,

4fudents shO.Uld.examine Athabacan material
,culture in relation to the_environmental set-
tipg in which it' occurred.

Students, should_ demonstrate an understanding .

of traditional attitu-des about animals through
drama, drawing, writing, or discussion'. .

MATERIALS PROVIDED As PART OF THE UNIT

Upper Tanana House Poster

Atha*cari-Artifact Cards

"Artifact Information Book"

Book 4, "Younger Sisfer and Spider Woman"

Book 5, "When People Meet Animals"

Book 2, "Tetlin As) Knew It," Chapter III

Resouricc Map of Tetlin

MATERIALS YOU SHOULD HAVE ON HAND

Any AthabascAn artifacts, you have on hand.

Art supnlies for making models_of traditional '

implements. I
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RESOURCE LIST' OF RELATED MATERIALS

Books:

Henry, Chief , Koyukom River Stories

Lynch , Kathleen, -Making Snowshoes

Mi shier , Craig (col lector ) , Kutchiti Tal es

Osgood, 'Cornell us , Ingali k Matertat Culture

Ti tts', Roger S.', The

,

Changi ngiSetqement Pat-
terns, and Housing Types of tile -Upper' Tanana
In di amt

Vaudri n , Bill', Tan aina Tales From A3 aska-%

-Fi 1 ms :

Athabat--cmc-kh-=-61here 'TwO-40:vers, Shows
how the old -and new merge- ta..form distinc-
tive art style.
Obtain froM Uhl vesi ty. of'' Alaska" Fi 1m0 Library,

, atrbanks

She - omparet-fol ods , ..desert tents , and _is-
land. huts to show that climatic conditions de-
'teriline tie type of shelter people bui id. Con-.
trasts a pioneer's log cdbim with a modern:
home ,t6 i 11 ust rate how cons trueti on techniques
re 'lect a history of living conditions.
oy jai n fr m En tycl opedi a. Bri tinnica Educationa.1
Corporati n ; 2494 Tea-garden St . ; San Leandro,
Cali fo!4ni a 94577.

Filmstrips;
.

Indian Snowshoes - Follows the steps taken- by
an-ITUi an; draftSman as he shapes the frame' and
we aves_the webbing for new snowshoes.

#9370 from Can adi an Di Visi on; Nati onal Fi lm

Board. .Canada; P.O.. Box 6100; Montreal 3,
Queb'e,c,? CANADA.

Songs and Legends :
.

Alaska Nati ve Oral, Li terature Project - a col-
lection of audio- cassette tapes of stories

told in English and several. Athabas can I an-

guages .
Obtain from PERCY (SOS) or one of the following
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li brari es :
'Alaska State library; Pou,ch .G; Juneau.
Fairbanks ,North Star.Borough_Library, 901
First Avenue, Fairbanks: .

.

Anchorage Higher Education- Cons'ofti-um Librkary;
3211 Providence pri ye , Anchora.ge. \

. \ .

'Kilt:chin iMusic. Peter Charli e ,. fidler,. Craig
Mi'shler (ed. ). Folkways Records and ,Service'

- Corporati on ;/. 33 1/3 rpm. .

`Th-ks record features fieter 6harlie , an Atha.:
.. b-ast\an Indian from Fort Yuko'n, play.i'ng fiddle

.musi O. Notes. by CraVg MshleIr accompany the
record.
Obtai -n from Gwitche Zhee- Coepowati on Store;
Fort y \Ikon , JO ask.a. .

.

txhibi ts: ,

Athapask\aw 'Beadwork - Example's of Athapaskan
beadwo.rk 'from the .1-ate 19th, century, to the
present day from_the Yulkon Territory are j11.=-
ustrated .i ri., a _series of color photographs.

. , Traveling°- museum kit.c.1
Obtain- from UnLversity !of, Al aska Museum, Fair-
banks ..

I

/
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LESSON III: WINTER TIhiE-SETTLING IN FOR AWHILE .

Background Inform tion
..

For Alaskan 'iAthabascans, mid-Winter meant a

Slowing dowl of activity and a tempOr'ary settling

I

down for a few months. Each local band generally

settled down down at a site near th.e river, but set

back into thn dnriS a bit and up oh a rise where

temperatures are usually a little warmer thn they

are in holllaws. The winter camp was often in the

locale-6f the caribou fence that the band used and'
/

was inhabited from the-ti-e of the hunt' until Jan-

uary or February, when aays were longer and warmer

and families moGed out to hunting camps. Exceptions

to this gen"e"ral pattern were the Ingalik and Tana-

-Ina groups, whose regional hands inhabited their

winter villages for the greater part of the year,

deRarting in summer for fish camps.

Winter camp was made up of several households,

and although the exact house plan and building

materials varied from area to area, the winter

houses of many Athabascan groups.were similar.

They were Femi-subterraneah structures made of a

wood frame covered by birch or spruce bark, which
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was itself covered by moss, and topped with dirt.

.All that was visible of the houses from ground

. level'were mounds of snow with smoke curling out

of the centers. The poster provided.with this

lesson shoWs.an artist's reconstruction of what

the inside of one of these houses (an Upper Tan-
,

aoa model.) might have looked like.

The most obvious variations from this type

of Winter house appeared in the Cook Inlet Tanaina .

1

and Ingalik areas. Tanaina winter houses were

allso semi-subterranc.0, but they-were:larger than

the interior Athabascan houses, and/housed' several

families. 'Also, the outsides of Tanaina houses

were composed of wood boards chinkeu with moss

between the boards and then thatched with grass,

rather than the barGmoss/dirt combination de-:

scribed above. They 'were called-nbarabaras" by

the Russians,and that name has since been a-

dopIed to identify Tanaina houses.

Ingalik homes were also semi-subterranean,

though they were built on a model which. closely

resembled Eskimo winter houses more thanNthe

Athabascan model described above. \Esk-

imo in:luence-was also evident in that. Ingalik
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villages contained kashims, er large men's houses,

used as men's sleeping gu,arters and workrooms and

as ceremonial centers.

The semi-subterranean house plar, used by

most Alaskan.Mative grOups in winter is excellent

for retaining-heat, as there is `little surface

area through which heat can' escape, and cold winds

cannot penetrate the structure. -In addition, the

many layers of insulation used.OnsIntprior Atha-

pascan winter houses kept the inside quite-warm.

The make-up of an Athabascan'household was

variable;- 61/en within a single band. An extremely

charismatic leader, Who was usually a good hunter

as well, miglit'house several families in his home.

Other households might-hold two nuclear families

as described in .HA View of the Past," or might

hold a'n extended family consisting of a man and

woman, their young Children, a sibling or two and

their aged parnts. Again the exception is the

Tanaina houSehold which contained severa. nuclear

families. . In almos all cases, more than one set

of adults lived in a s 4igle house. This hod impli-

cations for child-rearing,,since any children in

the house benefited from havihgNa variety of role-

models and protectors, as well as potential step-
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/
.parents shduld their otqn parents die. It also

meant thal there was little individual privacy

inside. It might be noted that the concept of

individual privacy as Anglo culture knows it is

a rec/nt innovation in the history of humanity.

Life in the winter camp was a bit more

slow-moving than life during the rest of the

year. 'Extreme cold, sometimes below -400,

,Prohibited extended trips for weelss at a time.

'Some food-gz_nering activity still took place;

for instance, snares were put out all around the

camp, deadfalls were set to catch larger game,

and men'went out on short hunting trips for a

couple of days at a' time. Still, most of the

local band' was in. camp at any one time during

the dead of winter.

Favorite activities during the winter were

story-telling, singing, and dancing. Not only

were old legends, humorous hunting stories, and

myths told, but children were also given instruc-

tion in proper modes of .behavior. Many Atha-

bascan Jtoriescontain morals which w( ^e made.

quite explicit to children.

Winter was also the time for the annual

Gathering-Up festivals, lately called potlatches

after the somewhat similar affairs which were



held along the Northwest Coast. Neighboring /ands

Were invited .in mid-winter for.one or two weeks of

feasting, danCing, and singing. The Gathering

were given in honor of a deceased sib member, a,

presents were given 'away in his memory. The fes-

tivals also served to enhance the prestige of the

persons who hosted them. In addition, social and

kinship relationships were sometimes established

by the arrang'ng of marriages Be,tween members of

. ,different regional Ipands. Trade relationships

were also Sometimes establiShed at 6.atherinl -Ups

when' men from different regional bands decied to

become trading partners.

.As with other elements of Athabascan culture,

\

there were regional variatiors in the form and

function of the winter potlatches. For instance,

Lower Kopikon Athabascans at Nulato held'a Stick

Dance, a ceremony which no other group has.

No special materials have been included in the

unit as aids for teaching about Gathering-Ups, be-

cause "of the. great regional diversity which obtained
C

rin this activity. If you wish to examine this part
. s

of the culture in depth, you might want to ask local

experts for information on your own village's pot-

latch customs. The materials which are provided as

aids for use with this Lesson are listed on the

following pages.

p
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SUGGESTIONS FOR USING:

Upper Tanana House Poster and "Artifact Information

Book"

The large poster provides an artist's inter-: \*

pretati-on of What a traditional .Upper Tanana bark/ \

moss louse was like, based on- scholarly
,
descrip-

,

tions from a variety of sources (see the. bibli-

ography). The poster should allow students. to

observe the house and focus on various- objects

inside It. Students should be able to predict

fairly well what activities Gook place in the

wintertime, based on what they observe in the.

poster.

The. "Arti fact Information Book" can be used

for a variety of purposes, among them to prolvide

information on some of the objects shown onrthe

poster. Discussion topics and activity sugges-°_

ti.ons' for use of these two domvonents follow.

I. :Look at the Poster. Have studentt iden-.

ttfy a5 many of the objects depicted on the poster

as they can.
4.

2. Use, the "Artifact Information Book" to

provide information on each of the artifacts de-

pi cted on the poster. Compare the materials used

9
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making both the hbuse and the artifacts with

those students use in their own homes. Determine
.

where, the materials came from 'n the past; today.

How did materials relate tO7the natural environ-

ment in the past; today? Why is there a greater

variety off materials available today than there

was two hundred years agol

3. Have students write about their own homes;

What they like about them, what they dislike ebout

them; how many people live y the house, etc.

'Or, ha've them draw poster-size drawings,.of

'their'oWn homes. Compare these with the .Upper

. Tanana House poSter,

4. Build a model of this Upper Tanana house,

using the correct materials if possible. Place

models of people in the house. Where is.the wo-

men's area? The men's area ? Where would summer-

time tools .and implements.be stored during the

winter?

5. Turn your classroom into an Upper Taname

house, using masking tape, desks, blankets, what-:

ever you like to simulate the house.. Mark off

the different areas of the house, Read "Younger

,Sister and Spider Woman" to the students as they
0

,sit inside the "house".
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6. Using a felt 6oard and cut-outs or paper

cut-outs placed On the kster, place people in the

Upper Tanana hpuse Have'\the class decide who

lives. in the house and why they choose to live in

that household. Decide where each person would

sleep, were: he or-She would store personal be-

longings..

lh'an discuss the amouniof space allocated

to each person in this tradiiional-AcUse% War.

it less space then your stude ts are used to

having? What differences in the living situa-

tion might result from so many people living in

such a c3mparatiyely small house?

7. Falk about the construction of this

house and how it relates Co the ',natural environ-

ment te'rms of the following:

The materials' used in house 'construction.

How effictently the house keeps people warm
in winter.'

How"lanu it takes to build .the house.

How long the house will last.
Z.

E.:Talk'about-Gathering-Ups. Have the stu-
..

denti.'find out what types of potlatches used to

take place in their area. Invite an adult to come

a
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to teach the students some songs .or Aances, or
. ,

P. '

?lay the Kutchin Music record album in-class (see

the Resource List.of Related Materials at beginning ,

of thisiesson).

If potlatchei, Gthering-Ups, or ceremonies'

like the Stick Dance are still regular occurrences

in your village, have students report on these

festivals. Discuss what elements of the festival
.

.

might b6 modern innovations, which elements are

probably traditional.

O



SUGGESTIONS FOR USING

Athabascan Artifact Cards and "Artifact Information

Book"

The.Athab%scan. Artifact.,,Cailds contain illus-

tr'ati onS of some of the arti facts whicii were tra-

ditionally important in the 'lives of Alas.kal

AthabascanS. The "Arti fact Iraormati on- -Book"--du-7

Ifli cates these ustrati ons atad also provides'

in Formation on the items pictured. The cards and

the book can be used throughout the urc:t on Atha--

bascan culture as a resource for -students.

Some s,peci fic uses for the cards and bbookl et

follow.

'1. , fli vi ding students into small,..,grobps, give

each group a few of the cards. The groul5 mustthen

decide how to di vi de. those cards so tha..each

dent becomes involved in researching at least one

artifact'. Students could work in .pairs.

After students have researched the cards with,,

the help of the ''Artifact Information '!Book" and

any other ANEB booklets which contain pertinent

information (eg. , Northern Chronicle mentions one

use of snares), they Should demonstrate an urider-
,

standing of what the artifact was 'Used for, hoig it

was ,:de, 'how it relates tht envi ronment,.
3.

A

Z.
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how ,it modifies the envi ronment. They mighi .dc

this' drawing -or writing about the artifact,
,

deinonstr.4ting its use to the rest of the class,,

. and so. forth: Each a'rti fact should be analyzed

. with the question in mind: ".What does this arti-

fact' tell me about Athabas,Can- 1 i fe?"

2. Make models of the i'inprements depicted

on the Athabascan Arti fact Cerds.

3. Make Hudson's' Bay (Labrador) tea or other

hot brdth using the stone boi Ling, method described

in the "Artifact tnformati on Book.'"

4. Visit a museum to see some of the actual

objects th?spicted on thee. fl ash cards.

5. Make additi onal cards for objects which

old--timers. in your village mi ght have available.
J

Students kiould die assigned to be reporters' in the

village and gather4"suCh information, or yOu could

invite adults into the- classroom to explain the

ways some of their tools 'work.,

- 6. Write stories or draw cartoons using

arti facts and ether informati on from fie unit.

For instance, one studc,n't might do a ,story on "

-62- -
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Day in the Life-of an Athabascan Woman," or "Hem

I got my Derttalium Necklacei."

7. Compare traditional Athabascan tools with

modern -day tools which serve the s.ame purpose,

-You might want to make a second series of cards,

based on modern technology. Or, 'set up an exti-

bi in your classroom showing old and new objects -'

(students will have to bring items in from tome

for purposes of the exhibit).

8. Have students'di-vide the artifacts into

cate ries (for example, Food Preparation), and

eseardh that category thoroughly. Students might

Cdrie a. reportorstory on traditional methods of;

foo1d p- eparation, based on information provided in

the "Artifact Information Book," or they Might re-

search presenl-day implements used in the same

' proloess and compare th'ese objects with olde'r ones.

Have the claSs establish criteria for compartsom71:

between traditional'and contemporary implements/..
s P

ExaMples mightbe:.
t.. t.

.

m4

How long did it take to make the object?
,\

. How many people worked oft making the object ?

. How fast can the job be done u i g the object?

I -63-
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How manyAtimes can the object be used before
A

anew one has to be made?
_

Where did the materials for-the object come

from,,and how were they obtained?

Wno used the.objeCt?

'Where'is the.object used?
4

Hot many similar objects are there that serVe

basically the same purpose? (pg.., b. start fires we

use matches, lighters ofmany descript ons,

9. Instruct students to bebn the lookout for

reference tt .the objects shown orlietAthabasNri
.

.
. :

. .

Artifact Cards th-oughout -tire e unit,in
4

the varfom
N.,....

stories and drawings they see.,, Have them identify

those. objects which have been,. described Tn the

"Artifact Information Book" as they came across

them in their_ reading..

7647
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SUGGE,STIONS FOR USE OF

Book 4; "Younger Sis.ter and Spider Woinan"

This is a traditional Upper Tanana Athabascant

story, one which has counterparts in most of the

other .Alaskan Athabascan areas. It was typically

told qn winter evenings, probably by an older

relative -- a grarldmot,her-ior aunt-. This story,

like folk stories. everywhere, was ,l'oved and ari4ti-

cipated by 'children. A 'fieard ,the 'story

,and over through the year\and asked for it tO

arid with each telling, his apprecia-
Iof the .s tory grew.,

told to him;

ti on

The story is a translation of the tale as to).-1(
by Lucy Adam of Tetl-i-n:' I.t has been paraphrased to

the extent that, iit has been Put in q.andard

rather than being a, word-.to-word translatl
,

on.- Un-:

fortunately; "'in translating,.mu.ch of the story,
..

teller's style and drarna, ,trave been lost. In spite

of the shortcomings i,c1here-nt 'in a translated story,

the acii on wh.i occ.Urs, is authentic, and' the meta-

phors and similes are acCurate.

- The story would'robably most a0preci ated
,

i f it were read aloud. by 'you to- your stUelents,..
'or -

r.

r
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They might want to read it again later, on t..eir.

own.

Discussion following th. story might center

around one or_more of th'e following ideas.:

1. 'How does this, story di=ffer from the-story

as you know it in your village?'

2. WI t lessons-di) you think an older rela-
.

tilie was trying to get across to her offspring

when-she told fhis story?

3. Talk about the action in the story, to :be

sure students understand what ,as happening.

4. Have students draw pictures which' .show

what they think Spider Woman looked like.

5. Act the story out as-a. play, puppet play,

or radio play.

6.7 How was - an AtWabascag,child educated ig the

old days? 9ow does'th,_ differ from present day

methods of education?

. 4
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SUGGESTION FOR USE OF

Book.5, When People Meet Animals"

This booklet illustrates the relationship

Alaskan Athabascans perceived between/themselves

and the natural erivironmLnt around them, sp'cifi-
,

cally that portion of the environme7t which con-.

tained animals/. As the stories, show, the rela-

tionship was Very intimate: at:one time in the

mythical pastf, human beings and animals' had act-

ually been Ole to converse, and/ Flip into-each

other's worlds with a minimum of effort. Even

thouga thosfe times were for the most part, past,

there remained a very close/relationship between

the human and the animal real4s.

he stories are arranged to'introduce these

concepts gradually. The first story, "Nihtsiil ",

merely poi is out that animals are to he respected

as much as\humans mould like to be-respected -- a

sort of Gnlden Rule toward animals. Animals a're

portrayed as intelTigent creatures with feelings

similar to those of humans. And animals are not

to be treated ''cavalierly,, because it is thanks to

the animals that humans are able to survive. Hu--

mans should appreciate that, and should express

\

their gratitude to the inimal?).'.



Diapter II, "The Female Beaver a bit more

complex in mhat it tries to tell the reader. Again,'

the idea that animals and humans must help each

other out, fn a reciprocal relationship, is ex- .

pressed. In addition, it tells .about the mythical

times when people and animals were not just similar

but could actually become one another. And it

recounts a specific incident 4n the mythical past

from which a certain custom derived,
'4

Chapter III, "First Salmon Story", continues,

with the same theme as the beaver story. A 'threat

is given to human beings: "IF you don't follow

these rules,*me will never return to you again."

It is a threat which was taken very seriously, be-

cAuse it went to the heart of surviva-food. It.

as asumet by the, people that pie salmon would

,knoiq if the rules, liad_ been.,broken.

The last story, "A"Bear Hdut", explains how

anima's kn'ow when a rule ha's been broken. It

explains that animals. had. sOrits (the Lower Ko-
;

yukon word is."yega"), and that throuj Its spirit,

4

... an animal was 'made aware of huMad transgressions.

The spirit reported these trangressions to the

animal, and thus the animaritself acted as if it

had been personally slighted., "A Bear Hunt" de-

-6C
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scribes one of the possible -consequences of not

following the proper rules. There were others,

such as s;ckness or starvation caused wienz the

animal whose yega had,been insulted refused to

be caught.

Discussion and activities surrounding this

-booklet might center on some of the folloviing)

1. Discuss the pe'ople's attitudes an ideas

about animals, as evideniced by these stories.

s ,
.

2. Discuss your .ttirdent:51-4,tti,tude-s about

animals.' One way to begin the discussion might

be to make a list of the many-Englis.1) expressioni

which make some judgmenbal statement about an

animal. For instance, "sly as a fox;" "quick as

a cat;"" "mise as an owl;" and so forth. Wake a

'list of animals-the students are familiar

and elicit descriptive comments on each of the

animals to place beside:each flame. Discuss why

students feel the way they do about each animal.

Compare and contrast students' ideas, -about animals

with traditional Athabascan tdea,s, as expressed in ,

the stories-.

3. Have the students rewrite one of the stories,.

telling it from'the animal's point of view.

-69-
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4. Discuss present attitudes about hunting,

including the reasons, for hunting, the emotions

involved in a hunt, the emotions, felt after a

successful hunt, Compare, and contrast these

attitudes with pr.e-cntact attitudes held by 1 e

Athabascans of'200 years ago.

o

*.

5. What lessons were parents trying rto

teach their chfldren when the told the

stories yin "When People Meet Animals "?.'

a

a

D
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SUGGESTION FOR USE Of

.Book- 2,."Tetlin As I Knew It." Chapter III

1. . Again, follow On the Resource Map of Tet-
.

lin the travels of Ms: Jimerson's family as it

moves ,to ge-aver Camp. Continue to plot your 'Stu-

dents' movements on your classroom resource map

(see Lesson 'I,, Activity #17).

2. aat do you think Ms. Jimersonrs family

had for breakfast? Lunch?-

3. ,Why wouldn't the beaver- eat the: snare

pole, made of city wood'

4. What, do you think the members of the family,

wffo stayed at camp while others here checking snares

did to pass the-time?

5.- Have students write -a stork f:rom Ms. Jim-

erson's mother's point of view, either about moving

to Tetlin as a young "girl, or about changing er

way of life when white teachers and ministers came.

6. Why was the coming of white men "terrify-
3

ing" and "a scarey time for the people of Tetlin"?

,7. What things would have beendiffe'rent if

this story had taken place 100 years agb ratWer,

-71-
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than 20 years ago? Make a note o the parts of the

story that give you a clue a

events described took

how recently the

8. Write a Poem about an experience you have

'01-ad camping out: the sights, smells, soundS.,:

feels. What did you think about? What were- your

and

_emotions?

ry-

It

J
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LESSDN IV: BEYOND THE BAND

`OBJECTIVES

To introduce the three. major Ways in which
contact with outside groups was maintained
by,pre-contact Athabascans: potlatches, war
and trade.

BEHAVIORAL OBJECTIVES

Students should understand the reasons for
,pre-dontact wars .and compare these with
present-day wars.

Students should develop, and play a trade
umejlaS'ed on information on pe-contact
frldejs.eTWV-A511fips in interior Alaska.

MATERIALS PROVIDED AS PART OF THE.UNIT

Book 6, "Needzeek:- The Boy Who Went to the,,
Moon"

Book 2, "Tetlin As I -Knew It 11,' Chapter III

MATERIALS YOU SHOULD [(AVE ON HAND

Art supplies to make Trade Game

RESOURCE LIST OF RELATED 'MATERIALS

ks

film:

Griese, Arnold, At the. Mouth of.the
,Llickiest River. Deals with trade
between Athabascans and, Eskimos.

Erkin, Annette, Contact andCtrange.
i.

Michael, Henry N. (ed), Lt. Zagoskin s
Travels in qussian.America 1842-1844.

Age of the Beaver - A brief history of
the fur trade in Canada, using. Old
paintings, engravings, and animated
maps.
Produced by the National Film Board of
-Carada; 16th Floor; 1251 Avenue of the
Ameritas; New York, N.Y. 10020.

1 -13-
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LESSON IV: BEYOND THE BAND

Background Information
.,

Potlatches

Although the family and the local- band have

been stressed up' until now -as representing the

world of Alaskan Atha6ascans, the: interior

Indians did haNe.periodic contact with.peorqe

from other groups. _The Gathering' -Up ceremony or

potlaIch has' been discussed in the previous les--

son. This was one event at which people from

different local and even regional bands met. The

,sever 1 .regional7-bandsttending, a potlatcb>m-404

have spoken slightly d-ifferenects which

were nonetheless close eqough to each-bther. to

be"mutually intelligible. The importance of, pot-
.

latches in establishing friendly ties With out-

side grbups has already.been discussed: marriages

and trade partnership often grew out of assbciaj

Aion at a potlatch'.

Wars and Feuds

'Relations' between neighboring bands were not

always friepdly, however. Wars among people of

different. bands and between th'e Indians and neieh-
.

-74-
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boring cultures ..(partl cularly 'and Tlin-

git) were quite frequent in-pre-contact times.

These wars took the form Cf surprise raids and

ambushes rather 'than open, planned, hirid-to-

hands combat. A war .became a feud when two groups

continually raided 'ea'ch other's settlements in

retaliation of casualties incurred during the

previouq,attack.

The, original g),6 tives for wars shem to ha've

been desire for women. and. for goods , and, in

the case of .ongotng ,feuds, revenge. A, principle
..-

which seems: to .have underlain ftuds wts similar

to a Judtqd-Christian precept, "An eye for an

eye and a tooth for a tooth-." When a memhP'r of

a person's fami was ki 'Lied, it was his ,duty to
o

avenge that death. If the murderers were of t

different bawd and totally unrelated, the death'

of a member of the murderer's family was often

the only satisfactory payment for the first mur-

der. On the other hand, a family sometimes

accepted payment in goods for the death of a rela-

tive, the amount of payment depelidin on the sta-

tus of the dead person. People wer more likely

- 1.5
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to accept payment from a close friend' or relative

than from strangers or members' of an enemy group.

Another important concept for under.stand'/og

wars and feuds is the insideroutsider dichotomy

which .was part of the- precontact. Athabascan world,.

view. .Language -and kinship relationships served

to define who was a m-.A.mber of the in-groilp to

some extent, but even more, the people to 'whom

one was closely related anewith whom one came

into contact day after, day' (the 'focal band mem-

bers) were considered part of one's gr6u1S: The

less well one knew another person and the other

person's customs, the less one 'identified with

him, and the* le.ts .his death affected one personv-
.

ally.
Since the 'extended family,. (which ma d& upr the

members-hip of a local band) was the, most import:'
0

ant social unit to an individual, it is not

pris9lig that feud's ,were basi calAy fantily or, sib.

affairs, not -regional band affairs. It was the

family's responsibility to avenge the death -of

one of its members, al tho'uh other band members

who'were not membersof the"- same sib,sotretimes

-76-
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went along if the war leade'r' were ciwismatic

enough to persuade them. Since _kin relationships

extended beyond the band, however, it was often
1.4

also true thft a member of the band mighf Warri a

relati've in the enemy band that in attack was

imminent. This' seems to have happened as often -1

as did cooperation among different famiMes with-

in the band. The individualistic nature of Atha-
/
bascan.society i highlighted in this aspect of, '

their culture as with Others: a person could.

choose whether or not he wished to take part in a,

raid.

Fear and distrust of strangers seem to be a

universal human emotionjone which is evident in

the story ofNeedzeek. certainly plays a, large

part in today's international affairs.

Trade

Anoperitype of contact with outsi-d9rs took

the forth of: trade relationships. As Was stated

above, men Often established,rade' prtnerships

with member of a neighboriug Athabascan band or
--

Eskimo comniunity, so that they could.conduct

e
trade on a person-to-per'spm level and '.be assured

of safe travel in strange territory.

-77-
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,Extensi.ve, trade routes were well estabrec/r.

between Athabascan groups and their neighbors be-

fore white mcsn came to Alaska: In preccrtact ays,

the commodities the Athabascans otained.from
0

Peighborjpj 4.tive groups
4

had sometimes originated
/

.Europe apd had filtered through the trade rou.tes,
:vS

until they finally,reached interior Alas' '(usuallY.

the end of the route for.tAZfe goods) f omthe '%

.

'east or west. But there were .also Native goods

r

which were traded from area to area. No.oae part

of thenorth'was abundant in al.resources, and

inland peoples traded with seashore peoples to

their mutual advantage. Directions. follow for

developing a trade game wh-rch points out the
- .

principle elements of pre-coptact trade. The game
il .

can be used tbo illustrate tPel fact that extensive

. trade routes existed prior to contact with Euro-

pearl' culture, and can so=30.ify both- the trade. routes
1-

themselves and thk commoditqs which moved

the routes.

8
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SUGGESTIONS FOR USE ,OF,.
-,

Book -6, "Needzeek - The Boy -Thai Went To -The Moon"

This is a traditional Upper:Tanana story,

trlatedinto-.Engljsh,- It is 'divided into wo
...

..
,parts tor purpose's e this Lesson, and ach part

.

deals with a different.Spect'of relations with

people outside ()nett, 0101 group. The fi.nst part
.

.

deals with a blood fLid, and.the,c6nd with a

person's acceptance intD a new band. Youmight
. -y,, .

want to read'this to student,-6rhave them real
,

.

,,
it them'selve's.`.

...,-
- 0

Then, posibie topics Tor discussipn

iyity suggestions might be:
0

1 First, use.ihe story as descripp9n:.

Glean as much information s'bo'ut.teaditiorial feuds
s

*. 7 as ydilr class can;, using the Story as your 'sourcel:;
, -

besci:ibe traditional klaskanAthabascan qar,t and
-7

.

feuds to stulleirts (spe Oecedin section.).

el

2. After4.the. class has made'a.descriptive

I

statement abOut Upper. Tanana feuds, ask them for
1

their reactions to the story. Do they feel Need-1*

zeek was, justified tre mabsrs of the

ther band? Why or why not? Needzeek felt he was

..doing the right things, Why 'did he frel that way?.

O
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Compare this feud with international wars in our

OWn tim,s. P)o we have attitudes about the "enemy"

s4milae.to eedzeek's feelims about his enemies?

'

, 3. Talk about Needzeek's loyalty to his

grandmother.' ;Extend thisto a discussion about

Athabascan family-and hand loyalty. Relate

these f,..elings with school spirit, nationalism, .

pride of family, etc.

,

Ro

4. Taxt JT of Needzeek deals.with the young

man's experiedces wh'pn.he attempts to become a

meiaber of a new band. What lessons were Athabascan

children taught by this story? Talk ab,ut the way
1

in which Needzeek wastreated by the b_nd.-tldve

your students ever been left out of a group or .

activities? Have them write poems or stories about

experiences when they wanted to becom.e members of

a group but were not admitted at first -- or' when

they, as 1...mbers.tof a group, were deciding whether

' or not to a-daitt a/ new perSon intoit. .

5. -In Chapter of "Tetlin As I Knew It,"

'Shirlej Jiii%Jrson mentions that. her mother came to

1-K%-e in -Tetlin from another village. Seview this

1 section'O' the Chipter and talk about it. .What
.,, .

. k
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sorts of barriers do students think Ms. Jimerson's

mother might have been met with by people already

living in Tetljn? How was she able to overcome

them? Have students imagine th.e situation from

the mother's point of view, \and have them write

or draw a story about the experience. If any of

your students' parents come fizom a different cul-

tur'e or country, ha've them write about personal

experiences of learning to live in a new place.

6. Dramatize parts or all of this story,

having students write scripts and make costumes

(you might use puppets), and then' act out the

play. Invite another clast to the production.

,Perhaps one of the students could give an expla-

nation of the play which would place it in a cul-

tural context for the' visiting students. Students

should remember that their visitors probably will

not know much about traditional Athabascan culture

when they come to visit.

f
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SUGGESTION FOR DESIGNING AN ATHABASCAN TRADING GAME:

A fairly simple" game depicting pre-conta:-IT'

Athabascan trade routes and commodities can be de-

signed by you and your class. A description of one

possible variation of such a ,game

MAKE A GAME BOARD

First, make.a game boa-rd. It can be a large

map of Alaska, divided into grid squares about 50

miles to a side (determine the size of the e-sqUares

you feel would be most workable - -. Students move

game pieces within tne crid squares.

Determine and mark routes of travel. Trade

routes existed': .

Along_ the major rivers (travel could go

both upriver and downHver, since trade. often oc-

curred in spring before breakup), and across the

Bering Strait to'Siberia via St". Lawrence Island.

Yukon, Koyukuk, Fananao Copper, Kuskokwim,

Porcupine, Buce.land, Taku,

Stikine, Stoney Pivers.

"2. 6ver rasseS Chilkoot and Chilkat

eastern Al l' .a; Mentata Pass.

7
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A

The object of the game cvourd be to move game

.3. Short distances on land between waterways

(Some were short portages in summer)

Beteen-the Koyukuk and the Kobuk.

Between Cook.rhlet and Stoney River

Between Unalakleet and the Yukon

Between Chandalar River and the Arctic Ocean

Between the Tanana and the White 'Rivers

.Tlingit Trade
enter .

pieces along trade routes to Trade Centers6f other

groups (see ijlustration). Once in a foreign Traci'

-83-
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to,

Center, players would rade ,,Achab.as,.an Aommoi ties

for Southern. Tr'be..s ,(Tlingit, Hai.da, Tsimshian),

-or Eskinio commodities .

"To make 9.1 nteresti ng, mark sope of the

squares HAZARD s.quares; others BOON s.quares. Make

HAZARD and BOON cards to correspond. If a player
lands on one of these special squares, he must

draw the appropriate card a:nd do what it says-.

a

Examples of HAZARDS: .-

1. You can' t g"o,on un.ti 1 the river freezes
11'

solid. Lose one turn .

White -out! You %et up camp- and wait put.
the storm, Lose oue (

3. You ge-t caught by an olreHaailging" branch

-and i t upsets your canoe Some of your goods 'go

',verboard. Lose ,one card.

Y,our band ha- -",een feuding with t1he neigh-
_

boring peonle. ''As you, travel through theilir country,

.hey ambv,Efh voiriiier,/ and yOu

leave some trade :cods behind., Lse on card..
11,

Examples of -riOONS:

1._ As you' re traveling on your trading trip,

you cor e upon a herd of woodland caribou feeding on

lichen: Good hunting! 'False one card.

A.

,
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2. You have been invited to-a potlatch. As

,

your gift, take one .card from the. pile.,

3: The snow has a good strong crust,on it.

Fasy snowshoeing! Takt another turn..

4. . You meet the chief. of the neighboring band

as you're-traveling through- their territory. He is

your brother''s father-in-law, so he'escorts you

through boand's territory sefely. Lake one card.

-
Next, make commodity cards Of several types:

1.\pthabas'ca'n commodities' which students start

out witb4 ,:t

b
2. Eskimo commodities, which students must obi`''

.

tain to win the gaffe..

3. Southern Tribes commodities which students

must alslb obtain.

Place th'ehon:IAthebascan conmo'dity tardy at

1--------iheapprol3i 'ate tl'ade centers, dividing the, Cards'

4.4

evenly between the centers for any ane cultural

group.

.1...Suggestions for Athabascan commoditie'

II

Sheephorn spoons
Decorated moasins
Wolf moss for dyes
Caribou-hide
tirchwood bow with pbrcupine gut string
Moose hide
Cooper
Wooden dishes
Furs

-85-
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2. Suggestions for Southern ,Tribes Commodities

(Southern Tribes include Tlin .git, Haida: Tsim-
.

shian, and group's farther south; all the way

down the cOast).

lentalium shells -

-,balone-shells a

Cedar bark,
'Eulachon oil (Oil fendere¢ from the Candle.:

fish, or EUlachori)" .

. Iron

3. 'Suggestions for Eskimo CommoditieS-

Tools
Iron
Seal oil
Whale yil

Greenstone for blades

SAMPLE RU LL_';: llolayeys

1. Ttie, 6bject of the care is to tra-de'with,

different groups so that you,'Iaye, in the end,

3 Athatascan cards

2 e_outhern tribes ,carets

4 Eskito Cards

for a total of seven 'cards.

2. Ea'ch playe starts with 10 ca,-ds, which

are all Athabascan Commodities.

\
)

, 3. Each nlayer starts play from a different
.

.
.

location bn,the, maP .(called his home base). Make



s

;`"

one home base card for each ;of the eleven
r

Alaskan Athabascan language grows (Tanain,a,

Ahtna, Upper Tanana, Tanacross, Lower Tanana,

Gwichtin, Han, koyukon,-Upper Kuskokwim, Holik-

achuk; Ingalik). Place cards face down on the

,table. Players draw one each to determine home

ba'se. Then distribute the shuffled Athibas'can

Commodity cards: to each player.

4. Players move on the squares at the roll

of the dice._ To determine which player goes 6
roll dice once. High score is frst,, and

play proceeds rn a clockwise'direction from

that person.

5. Players--may move vertically, `horizon -:

'tally, or diagonally. They,-move one square for
. .

each number of dice rolls. Th6y may only move

on water, either ocean,,or rivers-, and an design-

ated Trade Routes (see. Make a .Game-BoarcL above),

A square which is partially coveredby water or

-through,partscif which a, river flows may be used

as a travel

6. ,
TO obtainUe seven cards necessary to

. win, players may do either of .the-Jollowing:

-87-
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0 Trade with another player by going to tffat
player's home base . . or

Travel to a Trade Center of-,one of the
other cultural groups (Southern Tribes or
Eskmo)

7. To trade with another player, a player

must firstop-deeed to that player's home base

in the hormal way, by thyowing dice.' When he

reaches it, the player whose base it is must

-return. home immediately. The visitor then

chooses any one of his host's _cards for himself,

anJ in,return chooses one of his own cards to

give to the Host. The hoshas, no choice in

which cards will be taken from him.

The object in,such a trade, would be for the

guest trader to -take one of the, eard's which the

host has already traveled to obtain (ali Eskimo

or Southern Tr.bes"card), or to obtain a card

which is a necessary comixodity for trading with

one of the other rultur.al group!,. Southern

Tribes, for instance, will not accept Furs, so

,

if a player .had only Furs comnod{ty cards in his

hand he would be unabl to trade at a SOuthern

Tribes Trade Center. (See below for a 1isj of

the compl,,d,rie which the various oroups will

accept.)



°.

The host must wait until his next 'turn t:Elt

-begin his travels once again. He must then

travel from home base where he has been placed,
a

agd may'not retorn to'the.s'quare he was on be-'

fore the visitor pulled him home to trade.-

8. To obtain a card from one of the non,

Athabascan areas', a player must-move according

to the' throw of the dice'to a Trade Center.

.. .
.

. .

Then he may, trade as many cards as- he wishes in

exchange: for the des.i red cards; on a one-for-one

basis, providing that he follows these restric-

tions:

To obtain an E5kimo Card, player must have

either

Furs

Sheephorn spoons
Dentalium:
Wooden bowl
Caribou hide

, . s
Eskimo T,fade Centers will not accept _any

otherscommodities. Player must have one of

these cardS'forseach Eskimo card they wish. to

obtain. Thus, ff a player, ras only' one Furs

card',: tho.se on the list, he leaves that Furs,

card at the Trade Center, and can take only one

card from the pile of Eskimo commodity cards.

-89-
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i

If, however, he has two Furs and one Caribou

hide cards , he may leave' all three and pi ck up

three of the desired Eskimo cards.

To obtain, a Southe n Tribes card, player

must have either

-Decorated moccasins
nose hi des
Greenstone for toolmaking
Wolf moss
(Copper
Bi rshwood bow with -porc upine :gut string

P

The same 'rules apply for Southern Trib,es

cardi as so for Eskimo cards: trading -is oie-
1

for-one.

9.- There should be a limited number of

Eskimo. and Southern 'tcribes "cards. Once all

cards in a single pi Te haVe. been ti cked up by
o

pl fryers, that area May not be visited again.
. *...-

Thus , i f a.11 the Eskimo Qommodity cards from

the Buck' and River Trade, Center have already
.

,

c
beeil n pi cked up ,

..no one may visit that trading g

. . area .age.,,iii-duri nZ) the game . P 1 ayel's may only
f ,,. 9

pi ck' up 'cii.rds which or ,(..n,,,.e in the non-
. ,

.. :). I ,,.,

Athabasc.an area ',-le:, i-, (-, vlsi ting, thus' only '
,.. 0t .

.
. Eskimo` cards can be obtined tr )fil Eskimo Trade ../ .

'- Centers, and ,.h Southern Tr,ibes cards may be

.
p , cked, up in the Southern Tribes Treacle Cen i-,ers.

.

a

'
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The other .carn .have bee*ri left, in trade
may not be, picked up; they are ou4>,of play.

10. If a pl'a'yer lands on a HAZARD ;sq-uarp
- I*% .

or a '1001Isq ware by.exact rolli of the di ce , .he
.

must take a card from the approp/ri ate pi le and

follow directions on the card.i1
I

Play ends when one player has the necessary,. 7

c\ommodiity cards.

. NOTE: You may want' to make adjustments to the.
rides as you 'try the game out, If play hjts ,

snags (ix iiie game 4is .too easy to 'win.
it

QA v-ai ati.on would be to show postconta,ct
. .

trade routes arrd to add jmure European comma/di
t

0
,/

tiess` to those obtained in Vade,. Blanket/s, beads",

,A, tea, tobac-co and iron came from the east (Hudson' s
, ...

. . .
,

13;ay - area-) . and tobacco, :tea, and beads caine from
, .

the west ;. `O btaine-d,by Esk-ixinos from the Russians,
,

.

) '. and then traded to the ,I.ndi ans in Eskima /Trade,.- .
i

I .

, .
( /

Centers. s"

;Awra-

A 1
e

Y1

lz

ti

O
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AFTER YOU'VE PLAYED THE GAME:.

\
'Be' ,sure to discus: wnat stude,nts ha.7e

,

learned from the game: rev.iew, trade routes and
4 \\.
commodities. Discuss -howEur-opean. goody 'would,\ ... ' .
have changed the 'balance of trade. Who, for

. ,
le

r

?instance, was likely to haye .the mo'c'e desirable
. I

.
.iterrivtater contact ?', Why were Athabascan's at , ,,-

;\ . t : ,

the 'end of the line i41 re6,eivi.:ng traede goods?

,,

Did this icrut them in a. faverable or unfavor-
. . ,

. i
able si tuatto'n ecOnomi cal iy? Socially?, How

. '
might the fur trade have .c.hpnged life for the .'

Athabas,cans , aside from ;their obtaining ---a*, few
)

trade goods? trHow, for itstan.ce, might their
.

.

hunting- and trapping acti-vities have changed?
..

In the" .6arrie as des.chi bed abov4 , eadi el ayer
':,. ...

g t .

can concei vably fravel all over th:e st(te. Work

out' another game which. reAuires c opet'ati on of
i , .

people- all along the waT and whi chi highli ghts ..

tradtng partnerships. -For inst'ance', one rurye

44

.0

might be that, a- player may only trade. Oith soate-_

one, two culitu're areas away "..- no further; ot ,

, that player must fi'n'd a ,trading partnerlb'e re-Ye
\z,

he can b'egin to trade.

You} mi ght4 al..sor.woi- ', out a. simul etfon gam

1,

'.1927 te

t

I
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O
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knowled_ge of Athabascan 'culture .1 Each -group

whi,ch in.volve\s barter. Divide the class into

tW
b..

groups, fbr nstance,Indi an and Eskimo.

Determine which goods are the most necessary

for the other group to obtasin , whi ch group haS

the most desirable goods, etc., based on your

-"\.,

f

, .
must try to obtLin the goods they need at the

\.1 e.ast cost to them. Afterwards, discuss when
r

negotiations s might break down in a re :al' barter, 1/,
.

1,ting ss tuati on) the i,mport'ince of. knowing . the
,

" rules" of barter, etc.

Discuss the wayS in whi eh the Athabascan `.

k
Trade Garde , as describes' oh pre'ceding pages, is
,

,

unreal i sti c' to the actual situat'i on. In what
O

s" ways is it fairly accurate?

4

-93- 0
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LESSON -.V: SPRING AGAIN'

0

OBaECTIVES:

To teach students about spring and sumier
activitieS:

BEHAVORIAL OBJECTIVES:

Students should make a model ,of at least
one object wh'i ch reflects "spring and
summer subsistence activities: ,

Studen6ts, should by now eibit underStanding
..of some of the differences between past and
present practices in Athabascan areas, and .

.gi've reasons fbr some of the :differences.

D Siaents should observe .their own environ-
ment-to notice the'changes spring brings,
and the; changing availability of natural
resouotes at that time of year.

MATERIALS PROVIDED AS PART OF ,THE

Book 2, "TetTin As I Knew It,"-Chapt,ers IN & V
Resoui-ce Map of Tetlin
Book 7, "Royukon Riddles"

'RESOURCE LIST OF RELATED MATERIALS:

Books:
L

1'Iuif, Charles A,"Beaver Trapping.

Films:

Cesar'slialjc Canoe Building a canoe'
solely from the materials 'that the forest
provides -may become a lost art, even among
the Indians whose traditional craft it is.

.
Cesar Newashish, 67-year old tree IndiE,n of

the Manowan Reserve North of Montreal, builds
a canoe in the cad way, using ohly birch
bark, cedar splints, spruce' roots, 'and, gum.
Obtain from,EDC Distribution Center; 39
Cnapel S'treet; Newton, Mass. 02160.

-94-
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Portage' i The wealth of the? northern 1

forests supply the material i for the an-
cient craft of making birch bark canoes,
which is passed on from generation to
generation. Setting traps and following
the traplines are other Indian skills pre,
sented.
Obtain from Learning Materials Service
Unit; Ontario Department of Educatton;
449 Jarvis St.; Toronto. 85, Onta)-io;
'CANADA

Videocassettes; ;

Building a Birch Bark Canoe. Obtain from

Tanana Survival
WTLiTgrailue 50sTs,

Fish Wheel -'buiNing and ,fishing with a
fish wheel. Obtain-from Tanana Survival
School. .

FiShingon the Yukon -dThe students of thp
TanSna Survival SchoOl learn three differ,ent,
methods' of s.ub-Ostence. fishing. Obtain ,

from Tanana Survival Sdhop1.2
.

O
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LESSON'. V: SPRING AGAIN
O

ckground Ihformation:

Late 'enter, from March until May, was :a

,

* time of long days and often good travel 'condi-

tions. Snow obtain.eCa crust which made hun,t,

ing on snowshoes easy:but which was not slturdy.
.

enough to hold moose.. Hence moose hunti.n;g was
,

good at this time of 'Year. Other I lunting and
. .

trapping activities -increased, as described in_.
. ... .

Chapter -IV of-"Tetlin As I Knew It. Loc0 '

bands 'began their. travels once again, -leaving
-

the semi-permanent winter hou.ses behind and

hauling skip tents to good hunting and- trap,
.pin!) locales. ,

0

The lengthening of the days signaled the

time for another activity, at least for the Koyukon

Indiang:
r It was the time to pose riddles. Father.

Jette noted,

As -'the,story- telling occupies the-long .
winter evenings and' entertains the Ten' a
(Koyulson) during the 'time that precedes
the winter solstice,'so als.o the propoing-,
of riddles is the time-honored recreatio.n for-
the latter half Of the.winter, when the.days
W.ax ...long, and the chilled hearts, under the _E,

sun's i.noreasing brightness and wa'rn3,th, begin
to cheer, and fill with glowing anticipations,
of the. exhuberant summer life.*

*Father Julius Jette,' "Riddles of, tire Ten Indian"
in,Anthropos 1913, p. 181.

O

7 .
o
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A booklet of Koyukon rriddles, as col l'eXte'd

by Father Jette, has been included for use with

this. lesson.

The Pattern ofs,hunt:ing and trapping subsis-

tence activities by day, often followed by ri

telling by ni,,CAtI continued until just before

.break. -up. Break-up was pert prs the roughest tire

of year for- p-re-contact Ath"abastans. Cache's

'were alMbst'empty,and animals- were,tlyi'n fr:pm:a

long, co,1(.1
0 wister, Fish hadn't'Started to run

yet, birds hadn't returned to the nort'r, ice
:;-

was dangerous to travel on, but the--.water wase t

SA travel by caroe was impossible).
. ...

°nee break-up finally 'carne,, though, spring,
'

and soon afterward summer, bad finally arrivd.

Shooti fror new,. plants were,gathered, fishing

started again, and the busy summer and fall

aativittes were -.underway

In this lesson, conce
-ntrate' on some of the

springtime; and summer activities which took

place 20 years ago; as describk in "Teti in As

KneW I t.'' Have your students read Chapter's IV

and V. Activities to follow can include,:

. -97-
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1. Make models of some of the Jplements

Ms. dimerson describes-.

2.' -Compare 145.- 4imer'sbn-' s life with both
pre - contact and presOnt-day subsistence activi-

ties (review Chapter I, "1,0 hts' il" of "When

People Meet Anima-1"r;", for 'instance) ;
:. -- .

3. Traae.thg travels of Ms. t1-finenson's

family on the Resource Map of,. Tetlin.-
-

4. 'Make' three-dimensional models.of beaver

and In,uskrat houses'.arldstudy the habits of theseo.

arrrmals.

twks °

Invite adults experienced in musls,rat

trappinc -clod in fishing to .talk .to 'the class and

describe these-activi-ties in greater detail.

'6. Take field'trips outside to record the
changes that spring brings and the-aifference

.
it makes iri the 'av`al 1 abi lity of various natural

resources from your area.

p
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SELECTED ANNOiATED BIBLIOGRAPHY
ON ALASKAN ATHABASCAN-CULIURES

A. Adult Literature

Including ethnograbhig, bibliographies, and
ictiom specifically on'Athabas_can cultures' as
well as some general works o-interest. ;

Allen, -Lt. :ienry T.1 Atnatanas; NativeS41
Copper Ri4er, Alaska ,

Smithsonian Institute ReportExtr-act; 1886.
Reprinted :by Shorey Book Store; Seattle,;
197P,

'This short booklet,Offers a desenipt-ion-s;
pf Ahtna material` culture in the late nine-,
teenth century. Subsistence activities and
House type, as well as, a brief inveptory
of 'tools and weapons, are described.

Erkin, Annette E.,, Contact and Change
University of Alaska Museum and the National

,

4Endowmejit fu the Humanitites; fairbanks;-
1972.

This book-was written-to accompany a
traveling...exhibit of Alaskan Native-
artifacts which was produced at the Uni-
versity of Alaska Auseum. The book de-
scribes the basic 'changes which occurred
in each of the major ethnic groups of
Alaska after ,Europeans cul'-

ture

Fry,:Alan, Come A Long Journey.
Doubleday Canada VII; Toronto, Ontario;
1971.

A story o thesearly trade relations
between int ripr Athabascans and the
coastal Tlfngits. Although the book is
fiction, it affords a good view of life
and inter-cultural relationships of
several generations ago.

GrabUrn, Ngls'on ft.H.,and Strong,'D. Stephen,
Circumpolar Peoples': An Anthropological
Perspective
Goodyear Publishing Co :2 Inc.; Pacific

o'
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6
Palisadqs, California; 1973.

.
This book surveys the Native.circum-

pblr cultures. -Uf particular' interest-for
this bibliography are-tWo chapters, "Abo-''
riginal Subsistence Patterns of the
Athabascan IndiaW,awd "An'Economic
History of the Kutcrin".

Guedon, plarie-,Francoise, People of Tetlir,.
Why are-you Singing? : A Study of-the
Soci-al Life of the Upper Tanana Indians-
National 'Museum of M;n;r Ottawall 1 -974.

,

Guedon's main focus is -the social .

organization el:ff.-the Upper Tanana Athabas-
cans as it appeared in 1969:70 wher
did her-fieldwork.ir klaSka. Other topics ,..

covered are the subsistence cyclg, life
cycle, and social ceramonialism.

Hadleigh-West, Frederick; The Netsi-Kutchin:
An Essay in Human Ecology
University Microfilms; Ann Arbof% Reprint
of...PhD Dissertation submitted to Louisiana.
.,Statce Univers'ity; 1963.

, The author did field work in-Northgrn
Alaska'among the Netti Kutchin (also
called "Chandalar Kutchin' i,n'some publi-.
cations)'with the purpose of discovering
the relationship between cultural prac-,
tices and the environment in which those
practices took place.

Helm, June, Stibarctic AtIllaaskan Bibliograpry
University of rowa; Iowa City; 1973.:

The volume 'contains "%11"bibloographic
reference-S that ,pertain ko.the ethno1ogy
and linguistics of the Athapaskans of
Canada and Alaska."

Nippier, Arthur E. ansi Wood3John. R., The
Subarctic Athabascans: A Selected
Bioliouraphy
inlituto. 'of Social, Economic and Govern-
ment Research, University of Alaska;
Fairbanks; 1974. .

Aiwell-arranged annotated bibliography

Li 00-
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of general and cultural anthroPology-wprk§
on Alaskan. and Canadian Athabascans. Emph°a--1

t . ,sis is _placed on the .psychologtcal aspect,
of,Athabascam life as Td-p-resentd in the

,

publications. ,

:.

.
, i .

.
..

. . ,

, Hosley-, Edward H., Factionalism ind Accultil,
.

f. ,

ration in,an-Alaskan-Athapaskan Community
Universiti'Microfilms; Ahn A.r,bor. Ortgl-
nally PhD Dissertatiori for UCLA; 1966.

C.

Aosley bases his studron,,the' changes .
whi-ch have .occurred in traditional -

Athabascan culture in the McGrath area.
Linguistic evidencebimditates thdt, while
Hosleyicalls these people "Ingaljk", they -

may actually be "Upper Kuskokwie.

flosl ey, .Edwer.d H., The .McGrath I-ngalfk ,

Anthropological Papers of the UniversitY

, I

lof Alaskaj-V-61. 9,.No. 2, May 1961.

-Hosley gives brief description of.
present7day (1960) life in Nicol-ai,
Medra, McGrath,-and TeldA. The
Athabascans in thi-s-area might be, -recent
linguistic avidence.suggests, Lower
Kuskokwim rather than Ingalik speakers..,

Lantis, Margaret, ed., EthnohistorY in South-
western'Alaska and. the Southern Yukon-

Pre'sso-f-Kentucky; Lexington;,
1970.. .

Two.chapters deal with 'Athabasca!'
ethnohistory (history of a group based

4 on oral traditiCn or historic. sources):
"Tanaina Ethhohistory:. An Example of a'
Me1thod for the Study of Cultural Change"
by Joan B. TownSendland "I4dian Stories,
About the, First White in Nosrthwe'stern

#
America" by Wherine McClellan.

# . Leechman, Douglas, The Vanta'Kutchin
`,National Museum of Canada; Ottawa; 1954:

The book provides a.brief account of
Old Crow in Northern Yukon Territory,
It includes accounts of warfare, clothing,
art and funeral ,ceremories-..

,

,
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-i rrs, William-J., T h e XII a Lyt une of the.,
.

Nulato Koyuken-JndianS. , '. .
4 t

. Uni veTsi ty Ai crofi 1 ms ; Ann Arbrit% Art[07
pally published as PhD Dissertation. 'for: .,

/ -; the UniverSity of Wisconsin; A966. .
. ,.

. . .
.

l . Descriptions of, t'radi'tional , trani= v
.,,

ti on41 , tn-d modern Lower. Koyuk on culture .

are provided: Effects of the major.agents
of change - missionaries and g6vernment -. .

. .7; a re examined. -.

. ,
.

:

ACKelinan, Robert A. , The Chandal ar Kutchin-
.

. A-1-ctic institute of North'America;
Montreal; 1965, I

.-,

This is tkd most extensive ethnOg.e.aphy
.of-the Chandalan kuichin, a group which_

.

,
is-today centered around Arctic 'Village,.
It. was the result of a'suinmer of field
work in 1933, and reports -on 'the culture
of that time. jt also makes tentative
reconstructions 'of pre- contact cul tural
practices, based on historical sources

e

o

and accounts of Chandal ar Kutclii n,
informants.

. :

ACKenn-an, Robert A., Thd_UpperTalana Indians
Yale. Unimrsiby Pi61icatif.is in Anthro-
pology Ift:55.. ,Yale Universiy.; Ndw .

.

Haven; 1959.
. , ,

. .

4
. An - account of li fe Upper Tanana

society in 1929-1930 ,, based on field
\,._

work by the author. The Upper Tanana
Indians had been, little affected 'by. .

white men at the time the, field work

J.

took_ place.

Miohael, Henry ed:,.Lieutenant Zaloskin 's,
Travel s i n _Russian Amdri ca 1842-1.844
Unrversity of Toronto Press; 'Toronto;.
1967:

Zagoskin tnvestigate'd the Lower
. Yukon and Kuskdkwim River's in 184,2-44,

anti left th6is 'record of his travels.
Much of the information is on the geog^a,
phy of the area, although he also pro-,
vides valuable information on the culture of

:102- 105
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. ..tfiee-Ingalik.and koyuk.on Athabascans and
,- ,;'' Eskimos he encountered., HQ also docu- tc-

.mentecL tradng: 1practice, i-n, the Yukon and i.
Kuskokwiin Valley'S,,indtcating the'goods O.and price' for goods'4,Kich`were. traded. .

r

0

Mardook Ge'9rge:Peter Ethn`ogral)hic B,ibl
. ographY. of North America, Th-f-rd Edition

Humdn Reltioris 'Area Files Press; New
HaVen; -1972,

.

EomPletem.(as!erft 1..960) bibl
ography all works 'or-Nbrth,,American
Native peopjes. Consult it f0 -jou.rnal
artitles %not ljsted in the, general -bibli-

ography.

National Mu,s-eum.of Man, Canada,- and the Vbyal-- Scottish Museum, The 'Athap,askans:
Strangers o'f the worth

. National Museum of Man; Ott awa ;-1974,

Thi s is a catafogge from a traveling
museum exhibit .sponsorc.,d jointly by the
'National M-u-seum of.Man the Royal
Scottish Museum... The scholarly text is
balanced by numerous beautiful pilotographg-
of Athabasan tools and art.
-

Nelson, Richard D.., Hunters of -the Northern
Forest -

University' of Chicago Press; Chicago.;
197-3.-

N ,

Nelson' describes subsistence activi-
ties of,' Alaskan j(utchiti Athaba-sca.ris ingreat detail , based. on hiss stays in
Charkyi,tsik, -Huslia, and Hughes. COM-
p'arisoris.ar'e made between Atha!),ascah
a-nd Eskinfo sadaptaticin to extreme cli-,
ma tie4

,

'Olson, Wallace-M.,- Minto, Alaska: -Cultural.
and- Historical influgncescin_.Group. .

® Identity
A thesis presented to the Faculty of the
.UniVer.sity of Alaska; T9'68.-

--Some of the problems of 4cculturation
and assimilation, as evidenced by the
Tanana Atha% bascans of Minto, are exam-

O
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i ned. good .pre-contact. pict4tre of life
in the area i;s also presented. ,'

.
. ' -

.0s 0gbod, Corn/ ius,1 Cdntributions to tHe Eth-
C nogra>of the Kutchin ,p

Human Relations -Area Files' Press; New
Ha've'n; 1970. .

This publication provides a recon,-
-struCti on- of 19J-11 Century Kuctrin 1

AthsOascgn culture ngaod covers. _the
standard topics 'for an ethnography,

.;
(environment, material culture-,:slo.0a:1
organiratiOn, and -.16elief systems).'

fr
.

.

...Osgood, Cornelius, The Distribution o.f the
Northern -Athapaskaft'Indlatis

. Human Relati-ons Area F Press; New

book' provides infcrmatib on tr distri-
butibn of Al aslan xmd Canadian -Atliabascan
groups, and. propos.,:s a system of Ovid,-
ing the Indians -i to linguistic grouri-
irigS.. _All previous spell imgs andrefir-
ences to Athabascan groups are include4'

published :in 1936, this--sqlort 4 -

. .
,..

Osgood, Cornelius, -The Ethnography of the
Tanana
Human Relations Area Files Prdss; New
Haven; 1966.

Oqgood's fieldwork ..in Caol( ln-et,took.
place in 1931. , From this wdrkr he pro:-
duted thi volume; a good §Eiftra-reth-..
nography of the Tangifta. It-deals with'
the matd,rfal cuTture, the social' .:11 ture,
and With my,tholpgy.

.
, ' .

',.1-

0 i goo d , Coi'neliuS, Title Han Indians
.

Yale University Publicattons in AntKro-.
pology, No., '74-,....New Haven; 1911 . .rr__

. .

i

,

. A' .

'40sgood surveyed and syntheszed
v .4

existing ethnographic accounts of the-
Han Athabascans to Kvide, the first

. unified publication abau,t this group

.'of Indians ,

.

Osgood, Corneflus, Ingalik Material Culture

0
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Yale Universi 'Publicatfons in Anthro-
pology, No., 22.
Hufian Relati ons Area Files Press.; New,

,Haven; 1970. ., .
This is a c,ata,logue of -4,1;1. ph.ases-

of l'ngalik material co) ture,. ff.om tools.
and weapons to ceremonial ,o'bjects. Infor-
that-ison oa each object is' exhaustive, ,apd',-
includes illustrations -as Weil as de-
scriptions .on manufacture, use, etc. A
c.omp'anion 'voltrme to'`Ingalik Mental Cultbre
and Ingali'k Social Cultu.re.

Osgobd, Cornelius , Mental Culture
Yale UniersityNPublications in Antho-
potgy #56. Unive,r,sti.fy; New Haven;
1959: "-

,The beliefs- 4 of the Ingalk Ahabasocanis
are Covered in this' companion volumi to

\ Ingal ik Material -Culture .and Ingalik
,S_"ocial Culture. Topics covered -are: the

, natural -world, fhe social world, ..the ,,-
spiritual. world, ,,anc.: mythology.

.

Osgood, Cornelius, 1.ngaii le Social Culture
. .

.Yale''.University Publications jn Anthro-
pology

..

153. ', Yale University; New Hayen;
1958.. ',

-3
ta

The' soCialaspects of.the,
topics.;:are covered:' vil lage ..
fain 1 y:;.1 interpersonal r el:a , rd
indjvidua,1 'beilaNfor% This, is 'a companion
volume to Ingalik _-Materi'al Culture and
Ingal ik 'Mutat Cu-lture.

pars.ons, "Clews (editor), American .Indian
Life
University -of Nebraska Press ;' Lincoln;
19674 01.1y published 1922 by
B. W. Huebsch,

Anthropologist's portray life in American
Indian soc,iatfes in 27 stories: Each story,
is wr,itte_n as if by a. Nati ve of the Indian
group being detcribed, and though. the
accpints- are actullb, written -by antheo-
poOgistt, the informatioh and .action
picted ere 'true. -The stories are written

-105=
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for the layman.
Of interest for. this bibliography are

two tales of Northern- Athabasc %ans, one of
whichis about a woman from Anvik, Alaska.

Pitts, Roger Steverv,.The than i ng Settlement
.Patterns and Rousing Types of the gpper
JaWana Indians'
MA Thesfs.for University of Alaska; Fair-

,

banks; 1972.

This is au .e\xhiustiv'e survey ,of the
4iffer..QL4 struc'ures which were a part of
tradition 1 Uppe Tanana culture. There
'are many'illystra ions and photographs.
Changing settlement\patterns, brought
abbjt most recently 'by the Alaska High-
Way, are also examined.

-Spencen, Robert F.. and Jennings, Jess'e D. et.
al. (editors), The NatveAmericans. .

Hatper and Row; New York; 1965.

is'a general souroebook on .'

American Ind/Laos andeEskiMos. It con--
tains information on prehi

.
ological eclwriques, avi.general eth-
nographies bf.different Native group:s:
One section is devoted to."Athabascans-
of the Western SuU-Arctie.

Sullivan,RobtA J., The Ten'A Food Quest
The tathor4p:Unliversity of America;
Washington, D.(;71-42.

Sullivan-reportsonsubsis'tence a .ivi--

ties ,of the Ten.'a (Koyukon) Athabas'Catv,
as they took place in 1936-:7. He includes
customs and beliefs ighicii surrounded the
various activities.

'Tow.nsend, Joa n:B., E.thnohistory and Culture
. Change ,of the Iliamna Tanaina

University MicnofilMs;Ann Arbor.' 0rigi-.
naly PhD Dissertation for UCLA; 1965.

This publication focuses on the culture
change which has occurred in Tanaina ,oul-
ture since contact, as well as the per-
sistence of soille aspects of the culture.

0
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VanStone, James W., AthapaiRan A daptations
\,

Aldine Publishing Company-; Chicago;.1974.

VanStone'synthesizes written accounts
1 of Canadian and Alaskan Athabkscans to

prtividea good,,generaI view of subs.Vs.:'
tence at'tivities, sociaf'institutions,
.and belief systems. The various Atha-
bascan Troups are .divided by subsistence
pattern,,and good comparative analyses
are given. , 0

VanStone, James W. and Townsend, Joan B.,
Kijik: .AnHistoric Tanaina Indian
Settlement-
Field,Mpseum cf Natural Hittory; Chicago;
1970. '

a

The archadological remains found at:
Kijik, a village On Lake Clark, are de-
scribed. Since a great majority of the
Tdmain's wpre trade goodsthe authors
Spend large part of the book relating
the archa'eologic'al results of the dig
with historic accounts. Reconstructiris
of the,dulture for the early contact
period, nineteenth and early tvientietC
centuries, are presented.'

0.
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B. Juvenile,Literatui-e
a

4.4

Including b&th fiction andsnon-fiction on Alaskan.
Athabascan cultures. ,

.e,,

g

, r Anderson, Laura David as told to Audrey Loftus,
, According 'to Mama .

.

St. Matthew's Episcopal Guild; Fairbanks ;-

O

1'956

Mrs. Andersbnrecounts stories, customs,-
and'belies which her mother told her as
she was groVing up in Upper Tanana area in
the early twentiethi,centurp:

.

Griese, by Gle) Zoalsbn,At, t"

the Mouth. of the Luckiest Riler
.Thomas Y. Crowell Co.; New .York; 1973. ;.

This is a well-written and culturally
accurate story about a young Koyukon
'Athabascan boy and his defiance of the
qstab7ishgd order in his village.'

Henry, Chief, Koyukon River St.:ries
Adult Literacy Labbratory; Anchorage; 1973.

The book contains four stories told by
Chief Henry of Huslia to Karen Mark-and
Sara Minton.

Huntington- James, as told to 4..awrence Elliott,
thi Ecge of Nowhere, ,

Crown Publishers Inc.; New "York; 1966.

An autobiography of iilmesAuntington,
an Athabascan

Lynch, Kathleen, Makin.g Snowshoes
.Tanana Chiefs Conference, Inca.; printed by
.Adult Literacy taboratoy; Anchorage; 1974.

An Lilustrated bdoklet wh-fclikde,scrib,es
the steps involved in making snowshoes.

Mishler, Craig (collettor),'Kuishin Tales
Adult Literacy Laboratory; Anchorage; 1973.

4,3
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This book contains four traditional'
Kutchip stories as told by Moses Peter
and Ambrose

Osgood; Harriett, Yukon River Children
Oxford University Press; New York-'.; 1944.

The book offers good descriptions ,of
. an interior village.in the, 1940's, from
springtime to the next winter. It is
interestIng.reading. However, the ,

characters in the book, all Indians; are
made to speak in pidgin English and are
often portrayed ast backward people who
don't really know wnat's good for them.
A paternalistic outsider -focus -is evi-'
dentthroughout the book. There isalso
a tendency to steuotype.

Osip, Anna. Mae; TariAing Moosehide-and Making
-Babish and -Rawmane
Tanana Chiefs Conference, Inc.; printed
at-the Adult Literacy' La'boratory;
Anchorage; 1974.

The tanning techniques of Laura Han- '
cock and the babisW and,rawmane-naking
techniques of Maggie Nicholi are detailed
-in-th,is publication of the Tanana Svr-
vival School.

David,. as told to Audrey Loftus,
According to Papa
St. Matthew's Episcopal Gutld; Fairbanks;
1957.

Paul recounts sane of .the ous,toms and
beliefs his fatheT had told Ki6 'when Iles
wasgrowing up in Upper Tanana Country

' during the early twentieth century.

Vaudrin, Bill, Tanaina Tales from Alaska .

Universtty'of Oklahoma Press; Norman;
e

1969.
O

Legend-storieg -- tales told for enter-
tainment and instruction -,- are recounted
in this book. They .have' been edited by
BillVaudtn, but are based on the Stories
as they 44 re told to him by (the old-timers
of Pedro B and Nondalton.



Wulf, Charles'A., Beaver Trapping
Tanan'a Chiefs Conference; printed by
Adult Literacy Laboratory; Anchoragey
1974. .

W

An jllus,trate-d booklet which describes
the steps ip trapping beaver and preparing
the skin fdr tanning.

4
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'A Production of the

Alaska BiUnaual Eduoatton-Cener
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4510 International tirwort Road
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YO NGER SISTER AND SPIDER WOMAN

Told by Lucy, Adam

Collected by

Paul Mi 1 anowski .

Trans,latld by -

Fred Demi t

Edited by

Patricia P artn ow

y 1975
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Two young girls,. sisters, were chasing a
.

butterfly. They followed' it outdoors, into the v

brush,. The sisters copied th'e butterfly's

tbund as they ran, -"!..11, , , 1 i 1 , 1 i 1."

They,- followed it, trYinT to hits -it With ,a

stick, but as they came CI os-e' toj`the, butterfly

fit .flew away. They still ran after 'it , tried.
t

to hit aga-in , and again it flew away. They

kept following the butterfly, and in this way

they went many miles fro.m ishei r, home.

They were wandering around in an 7unfami 1-

,.7%

. --ter part of the Woods when they say a house in

the cl eari-n_g:,. They ,went in and saw an old 'man
.

4- sitting in a dark .corner: Flewas cooking-a

dog!, The two sistersluke,d at the Man-i-n--hox-

ro r.

The man 1 o,oked up and held 'out the dog

6
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eyes---t-o-Lt-he g-i-r-l-s " E-a-t ! " he Commanded the
o

girls. The younger sister took one of the eyes.

She put it inside her jacket, psetendirla to 'ea.t

it. But her older sister actual ly obeyed t,he

old man . She a,te the other eye !

That night the girls stayed in the old man' s

cabin . The younger si ster stayed awake_a.1.1

night, afrai d of the :old man. But the older,

sister w-a5 notz careful . When morning came she

was dead: The 671d man had killed her'.

When ft was i ght , the. younger sister saw

what ha'd ha'p*Pemed to the of der girl . She snuck

out of the house and ran as Fast as she could.

She was Omni ng away from. the old man. Every

so often the looked over her shoulder behind

her to see i f the old-mari were following her.

He was ! He -was getting closer and closer. Just

when he was about to- catch her, she threw her

2 1 1



bone skin scraper behind her, right in front

of the ,man. "Turn. into a b-log, hi 111." she corn-

.
mended. Suddten.ly,, where,the skip scraper had

struck the ground , -bi _hill sprang up; right

in front of the old man. He .had to climb over

it while she ran on ahead-.`

The girl kept, running . The ran was catch-

ing up on her again. She came to a flat place

and 'threw ,a (cri 1 1 ow branch over her shoulder.

°-"Turn into a. creek!' she comrtgandeth Suddenly,
e.

where the willow branch had hit the ground, a

willow thicket sprang. up. And right in .front

of ft rushed a 'wide creek. Now the old man

had to fight his way through the thicket and

swim across the creek. Bft still he fol.lowed

her.' He was coming closer and closer.

The girl kept running and finally saw a-
-

head of her an old wom4rL. She -di d not know it

a
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them; but °she had run up into the sky ,country

and-was now running toward the Spider Woman.

"Grandmothe'r!" 'she cried,'"''lin old. man is..

fplelowing me! He killed my older sister and

now he is -after me!"

The old woman quickly wrapped the young
S

girl .up and hi.d her away 'in her house. Soori

the old man tame Punning up to Spider Woman.
/ ,

_"Where did she go?'/fire-demanded. can

'smell' her. Her scent comes Wright to: here.

Bring, her out or I' 1) stab' you!"

The old woman was not afraid. "You' d

. better go away, o,ld man, or I will look right,
at u "

,

The man did not 'pay attention to her

warning. He started to enter the house.

Spider Woman turned toward him, and stared
.

right atrhiric Suddenly, where a _man hack

as

4 11;)
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been standilig, there, was just a pile of bones_

oft-A-he --67i4-Tound!

q

"Gather up the bones".Spi.der Woman said ?,

to the young girl. "They will be .useful to

'They will turn into anything you:sui.

Th4s.,.for instance, will ,becgme blueberries."

She threw a fingergail out onto the ground.

'Enueberries sprang up. "Ais will become a

rock." She-threw a finger bone Tait onto the

grOund, an.d,,whereit fell a ,rock suddenly ap -.,

peered.

The old wovn.and the young girl threw

more parts, of .the dead man 'out_pnto'the ground.-

His intestines and heart_became.blUeberriesanc

.wild raspberries. .0ne of.his bones betanie
,

cranberries. In this way, all the. berries in

the country were named and sprang out of .the

gr'ound, right wheiLe the bones fell. Even edi-

5
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"Ible roots Were 'made _in this wa;l.

happeffed because ;SO de;Wothan had, turned
. , .Rand looked 'ri'Ot tite Old' man.
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-Now the old woman had s'ome 1 s-on4' And' one. .
,
6f them became. the husband of the young /irl .

. -:._
-. .7 -

* ,
So. the 4 gi1 rl stayed -Pnd lived with Spider.. Woman. . T - , ; 5.,

.

ail(' her sons for .6 tong` time.

On,e Clay, she said td the- old Woman, "Grand-
,

m'a, I te,el bad=, -T--mlss my' mother and father and
dit tie rest. oif 'my fani 1 y . "... . i 4

SP;iaer46than un'derstood. *"Yo.0 can go home
. . ..., -.,,.

-% , i. ,
,,

i-arIy,,..f4.ine you want. See that ro;.K.. ever i n-th,.e
; .

. corner? up-can.d.lOok under i t " The

9-tr1 '-w_ent. over_ t-p'.:the. rock and pushed at it'.

1- m.o.ve; She' wapped her arms around

and pulled, It ,S,ti)1. didn't
*

,move it!" she satd.

"Th.q, old wom'an' wal ked
, over and lifted the, .

r.O.C.k,4witsh her' walking s ti ck.
.:.

"Now-;.."',11.6`.'tol'd- her drandd'aughter-, "Look
.

.

is

9 `)I_ rftl
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4
down; where the rock used to, be:" -

The girl obeyed. The rock had. Covered* a

hole in the ground. When she locked through

the hole,, shesawunderneath, far.far down,

her mother and father and older brother,

walking around at their camp -. Then she knew

that she was in the sky country.

WOMan rolled the stone ba-ck n

4_

place and told her granEau,ghter that she
. '

would be 0.1e to go back down to the .earth,
* .

out first she 4.1.acito make a good strong rope

to climb down on. ;"Twist sinew .to make it,".

she said, "but don't let my sons see it.. They

Won't let you go."

The girl twisted sinew day after day, un--

til finally she thought it was long enough to

reach the earth. Again her grandmother rolled

the stone away with her stick. They lowered -8.123

a
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the rope dowfi, but it,did not reach the ground.

The stone was rolled back, avid the girl

twisted more, sinew to make ,the'rope longcr.

She worked day after day, but was-careful- to

Ode the rope whenever her hUshand'amd his:

brothers returned to Spider Woman's house. 'One

day,- "she thought .that the rope wass-finally long

enough. Spider Woman rolled. the stone away

with her stick 'for a fhird time and they tested

the rope. This time it reached all the way to

the earth!

The young girl had made some rock mittens

s6 that her palms would not be burped when she

slipped down'the rope. She put-the mittens on

and started.her climb to the earth. As she

'we,.t,,she heard Spfde'r Woman call after herco.

"WWn you get to the bottom, tug on the rope

nd I will pull it back up. My,sons will be

Nr.

0



angry when they see you are gone. if it hails

and snows think to yuurself, 'My grandma has

been killed.' And cry for Ce*.u.

*The slid down the ropedown, down,

until finally she touched the ground. She

tigged on the rope and it was pulled from her,

up-i-mto the sky. She looked around, and saw,

right in front of her, her older brother! He

was, cutting wood! She embraced him, and he

took her to camp where she was finally with her

,mother 'and father eSgain: Everyone hugged and

kissed; they,weee so happy i be together a-
.

gain. Arid the girl stayed with her family

from then on.

But one day, it hailed and soft snow came

down. Then the girl knew that her grandmother

the Spider Woman had been killed. And she.

cried softly for the old woman

19
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Chapter 1",, RI"
0

.Chapter .11, ':The Female Beaver"

4%

Chapter .1 I I , ",First Salmon Story" IQ

Chapter IV, "A Bear HUM"
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" Y-o-u yf s' i t, " h e r mot Ile r
. ,,,,

said when she saw' the pil,e of: roots. "Don't forget. to
.._. ,,,,

leaye something in the ca' for the muilgrat"
Oh,' Marri," her dap:Traer atisterect, -"Who .would

IP

ever know' The;,.e.muskral Wouldln't.kri0 that I was

the one that took the it, matter ?"

"Yes," her mother ans,wg-r?. 4,1/1-flte mut-ktat will

know. You' ye .got to pa /f' at- . -Wei. The

muskrat worked hard t617 i § 'c a c' tfe and you

s'hbuldn't, empty it f

T h e daughter a1.1* t co

happens if. 'l don't it?"
the moth.er. answered, " h e

muskrat will :go into our an,c1 take 'ou't all

our meat."

12J

f z
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4.4

e

The Mlle girl went- back to The cache and left. a
bit of cloth foi the* muskrat..

Adapted"frorii GuedOn`s People' of Tetlin-, Why Are You Singi'ng2
19-74: 47-48.



CHAPTER 11, "The 'Female ,Beay.er"

0

There is',a Koyu -kon story that the old people used

to tell to_their Trantichildren on wintAr, nights, when,
all the warm. between'"fur blankets. The

,fire in the middle of the winter .sod house would b:e
'burning- l'ow and the, smell of the smoke would -blend

with he smell of fresh. spruce ,boughs coverThg -the,

,

Th'e story went something° like this:

S.
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The man was greeted, by the people. They told him

that though they looke.d like _people to they were.

really beavers. He had strayed out of,humn territory
and into beaver land.

tThe, young man was very ified. He Lod k e-d around

at the beavesrs' camp. saw :a pretty, young woman

0

0
0 q

n-ext to one of th.e houses. .Although he knew she-Was
--+. _ ....._, .... _.)

...-:lreally a be- alder,, he decided- to take her as his wife and
G

to stay in the beaver camp._m p ._ -H-e lived there.ali winter 2,-
. ,,

long, with his new wife and her relatives.

Whe-n spring cs am,e the young man 'knew th-alt' it_

was .time' to g\o bAck to h is own. hone. But gp-r i n'ogt [file

is the-ti,me.oft:fitiinger, and the beavers had no -extra-
food to ,send, With; the young man for his trip home.

0

L
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The beaver people talked it over. They could no.t
.

give the man food from their caches,, but they decid,ed
they would, let; him take one of.their children as toad_
for his trip.

Th.e young man's wife offered 'to be killed. She

would become food for .her thUsband and seep' him

4,1 Her parer-11s_ looked, at their son -in --law and said to
p

,him, "When' you' heave. finished-with th^ meat; you mt.t
throw. the, bones into thAlWiter, and y 1T6non Litseey'.."

t

°This. means "be. ma-de again '4n the water".
C

It

4
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°The young man agreed, and set off for his home
village with the beaver melt., .

The man g home -safely., ks to t h.e !meat he

had been gfv. en.. When he had eaten it .51l, he threw

the bones into the'vvater and said, "Tono.n. Litseey.'!
Suddenly .the-lemcalebeavef who h.ad-be'en his wife

appeared in the 'w*r.',wfiti',e he had th the. Cones.

.She swam awa =y, to' her parents.' lodge.

-
jj
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-The: oik lieoplie.'Would end thOr story --by saying,

"A n r since th-at ti mei we have followed d the e

Of th row-i-ng eavet%1 _.ba-n as the e water a ft e. r'
.,

7`

eaten ,the meat."

G. a

go'

4

c.

ti

1'

. ,

Adapted_ from Sullivan's The Ten l=a Food:cQuest 194g6 107-108."
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CHAPTER 111;, -"Firs-t

4

- - 4

4

.The Tanaina Ahabascans used to tell a,:sto,ry, abbut

a, salmon. It goes -something Tike this:

. ,

One spring day when it was just 13oUt time for the
. . . /

salmo'n run to begin, a rich Tadaina. than put out his. .

r

=

fish .trap' as he always'did,at that /ip{e of year.b He

hopedto catch eno-ug,h salmon to .1a.St hi's family for the
\ /whole yeaT The ma'n,told his Cla /gnter not to.lo near

,

Ahe-fies.t trap.
I"

I
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His daughter-was curious: She wondered why her

father did not want her to see the trap. So, intgad of
.,obeying him, she walked down to the river to-ward the

.trap. e

"I'll be back i.n a little while," she called to her
..father as she walked away.

when the-"girl got doin to the river, she went.
'straight to the trap. A big king salmon was swimming

around in the water, and she started talking to him.

0



4.

They tasIked. arid' talked, arld before she; knew what

was happening, she had turned into, a' salmon herself!
She slid into the water and disap.peired with the big
king salmon:.

The girl's father looked everywhere for his dadojiiter.
He could not find. her. Every day he cal-led her and
searched for her, but she never r_eturfted



r.

0 t

The next year, when The salmon run_ was alTOut to

start-'agaih, the rich ma-0....0 out his fish trap as usual.
The first time he c.he ;cked it, he saw that it was filled.
with many beautiful' slaImor. The mcn threw them all

out on the grass,' -; and began clea-ning them. He l'eft

the:smallest fish for

-13-7 140
/
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,Finally, all but th.e last small fish had bee.n
cleaned. The man turned to pick up the' little salpion
and sa'w that, where the fish had been, there was. -now

little boy!
The- man walked around the boy, star.ing at him.

He walked around him three times. And finally, the
ti

thfird.tim, he knew why the boy looked familiar.
looked just like .the man's lost daughter. The man

suddenly knew that this young boy was his grandson,
the son of has missing daughter.

14
-I4-.
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CHAPTER IV., "A Bear Hunt"

A Koiukon Athabascan man and his son had been
o.ut hunting one winter day. On the way back to c.amp,

they discovered ,a beaChole. The older-rnan stuck the

end of his long bear spear into` the hole, hoping to
wake the bear up and mare him leave his He poked

. and pokesd,. while his son stood nearby with his own spear
ready to stab- the. bear as it.ca'me out Of the hole.



I

The bear started growling. The man felt him moving

about he was going to come d'utr As -the big animal

emerged angrily from his den, the two men panicked.
The son lunged at,him with his sharp-pointed spear. His

father follsowed with another stab .at the bea.r. There was

6.a struggle and the bear fell down, an .slid- back :into'

his den.
The two men were horrified. They .knew that after

a bear has been *killed, its forepaws must be cut off,. a-nd

its eyes must be burst. Althb.ugh.the bear was dead, its

spirit, or y'ega, could:- still harm the men if these things
were not done.

143



The man .andhis son .tried tO-remove th.e bear from
the holie, but was alre"ady- dark _by'this'Aime and the

was very heavy.. They-could not pull,"it out.
A

.111-e men returned to camp. They veri.worrie.d,
because they had not fo.11o.wed the rifles: The

.yga mould be ang°ry. Days -a-nd wieeksoive.nt by, an =d.:

nothing bad happened to either one. 1-iri.0,1y, :th-ey for-
.

got,0-bo.uf the .dead bear in its den.

4
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, A yea'r later, the on went blind.. The people in

his band said he had gone .blind because he had broken

a rule he had failed to burst the bear's eye after
killing. it.

Adapted from Sullivan's The Ten'a Food Quest, 1942:86.
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. NEEDIFEK THE BOY THAT WENT TO THE:MOON

PART I.

An old lady alone.' Ali her family,
had been by, a nei-ghb,cring band. She Icpt her-'

'self'alive by snaring rabbits;.. Every day -she went to-

check her snares.

One day when she wasVwalking toward the

snare line, she heard a child'S cry 'coming frO'm a

nearby spruce tree.. She, hurried over to, -the tree:; a'nd
.there, lying at its base, baby,boy...

She took the .baby 'home with'her. She named

"Needzeek ," meaning "Overed with pi tch." She fed

him and took care of him.i He lived on rabbit soup.

He grew up very' quickly much more7firickly than a'

normal child. Soon he Was running around, a, big "bA3/.

The old woman 'taught her grandson, for such

she called,h1m,,, to set rabbit snares. At first 'he/
,

set the snares at th0top of spruce-trees !_ Bi-rds

flew into the snares, .and the boy proudly took them

to ti s grandmother./

1
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She was amaze "How did you _get the bi`rds?"

she asked.

, "I snared theml.'" the .boy said. He to-61k her,.
tcx snare, line and showed her the snares, each one

up hi gh in.atsprude tree.

. The ge.andmothe 1 a'rkghed. "But those-aren',..t." ........,
---. ,

rabbit snares-!".`she said.' Then she showed him how to

cut a spruce fence, how to place the. snares along the .
... .., ,,;.

9 :

1-=

fence. "This is the way to do i t," she -told her grand
-

child. From theri.on,-- he set his own snares, and.be-
=
= ,

came very skilled at c(tchirig rabbits.

He also leatned to kill bear, and togeher

he and his grandmother lived off. the dried iniab.bit and

bear meat'. An'cl eact- time he killed a' bear, he was .

careful to save thebones and gather them t

. to a ,bundle.

One. day' the bdy asked hits,granamother,-, i
why is' it that you stay'all alone?" Hi s

,grandmother pretended she did not hear him.

ethesr in-

The boy w'as sti1.1 durious, ome time later,

O



he .again asked her, "Grandmao why is it' that you stay .

all 'alone?" He Xept asking her, over over, again,

. and finally she told him the story.

"fhosep\eopl who ,live over yonder -- they

i

k
Ire d my' p eaPT e "

After Needzeek heard tile story, he became °

angry. He began to work, very hard from then on

making arrows from the\bear bones he- had saved. Each

bear drib was made :Into an arrow. As he scraped and '

I ,

shaped tk..arroWs, he sang a' Song. °Chuuliihii has

Fee Wis Wis." Day °after 'days, he isat wurking on'
. :

his s arnows and slnging 'his magi c swig.

His grandmother listened but did not under-
-

stand. don't know what your song means," she
%.

said. leedzeek -did not explain. He just continued.

waking crows awe! singing.
>

One days, he 'was finished with the arrows.

He AuPhed to his grandmother and sajd, "Grandma, I'm

going to the damp of the others. I'm going to where

, the people/live who killed your people!. None of them

f

3.



will be left alive not even a little dog! Don't

worry-about me,-Grandma."

Needzeek set out on trip. As he cave

near the big lake that was_ 14meof the people,-.

they saw him and-said to each ot(ler, "Look! Way

over thare! The orpHan boy is coming toward us. We'll

club him and get rid of h.- now."

Neeazeek ke'pt wal&.hg toward the camp by'the

lake. The people of the lake ran toward Needzeek,
.

meaning to surround him and kill him. Needzeek 'just

stood there, not showing them hiszboi and the arrows.

made of bear bones. As the people came closer, Need-

zeek took wit the weapons, pulled back the bow string,

and shot an arrow. As he did so, he said, "Dzeetl''iss."

A magic wordl He repeated "DzeeWiss" every time he

.shot an arrow. And each arrow hit a.person, and the

Berson fell over and died. One by one all the people

Needzeek returned to his grandmother. "Grand-

ma," he told her, "I killed everyone. None of our ene-

mies is left alive, not, even a little dog."

4
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PART.II

After that, Needzeek and his grandMother

moved to live near some other people. Before they me

these other people, Needzeek ccvered his head end face

with pitch. Then he went into the camp-to meet the

people.

Sortie of the people in the camp saw that Need-

zeek was dirty and covered with pitch, and they made

fun of'Kim. BLit. others accepted him, even though he

was dirly

Needzeek and his grandmother lived for a long

time with those people. The young men went.ceritiou

hunting with them. One time, they were very close to

the caribou and they said to each other, ="Shhh, the

caribou are up on top of-the Needzeek sprang

up and went running after the caribou -- and he chased

them ell -away! The other hunters were furious.

;Then.Needzeek made up his mind. He went home

an -d 'with the help of his grandmother washed off all the

pitch and dirt. He put on clean clothes, got out new

snlwshoe* Pid put a feather in his hair. He returned
N

51.52

1\ ,



to the 'tarib-ou hunt.

All the people 1,=.o.oked at him. They almost did

not recognize him. Needzeek 'went after the caribou,

and! one after another he killed them. There was

meatt in' the camp that night:
o

Needzeek served his meat according to the way

the people, had treated him. Those who had made fun

of him were thrown their food. Those who had loved

him:were served well and. had much to eat.

After the people had eaten, they said to Need-

zeek, "Now you take what meat you want!"

"I don't want any meat," he answered. "Just

give me the caribou fat."

In spite of all that Needzeek had done for them,

they would notgive him the caribou fat. But that

night, during the full moon, they s:w him rise up in

the sky and step into the moon with the fat in his

hand. And you can still see him there on a clear

night!

o
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At was Fall in Gwich'in Territory, sand
ro

the time,wds Arawing near for the caribou hunt.

Each year at this time the caribou kerds moved

south, through the mountain passes and across

the river into the wooded wintering grounds. Vs

The people looked forward to killing many -

caribou as they passed through the area. They

needed meat tolast through the winter, and

they needed furs for clothing.

O

-1-

159

4



a

Groups of menoient out from the main camp
K

every day to repair the long caribou fence: They

wanted to be reg4y fctr the herds when they came. A

'161r ,en caribou fence meant that many of the animals

could escape, and the kill would be poor.

4,
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As the days went by, young men were stationed

at look-out points up on the tops of the foothills so \

they could tell the bi4nd members when the first caribot.

came into view. They watched from' their. lookouts day

,
after day, but none came. The band members 'became,

restless.' They sent ?the ,lookouts out again. The young

o

meal carne back with nochip.g to report.
4
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,
//

/

Finally, the adults got ,together 'and decidN
\ i,. k

that it was time to ask for ,help'from a Medici man
_ .

a

someone who was.able to speak direc\tly. with the spirits

o! the caribou. A medicine man' coutd \convince the .i'
spirits to send the caNbou near camp so the coming .

hunt wofild. be a good one..
i

1
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The medicine man a4reed to perform'. He had

his helpers pile up:a big mound of snow outside. .Then,

he had them build a fire near the snow,01.e. AS the
/

fire began to glow, the .fteule gathered around it and
,

the mound o'f snow, 'and waited for the medicine man to

begin.



rJ

\ Th,mediO,ne pan stepped into the ;center of the
. ,

.
..

circle the peOplehasi formed. He walked around the fire,

:He began to sing. 'fhen he Walked up to the pile of snow;

and rolled the slqeve pe'his parka up to his elbow. Ke

stuck his .arm into the'.,pile..of snow. The people .couid

see him struggling. He had, hold of. something under the

snow: ,50denly, he pullq a,full-grdwn caribou talf-way

, Out of the snow,boundl 'The people gasped in Surprise.

The medicine mean then pus.Ked the animal back into the

snowruntil no ,Sigrvof_it xouid seen.

.1
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4

After that, the people felt sure

that their caribou hunt would be a good one.

4



sS

BEFORE THE HUNT

Adapted frow McKennan, The ChandalarlWtchin (1965:80).,

A Production of the'

Alaska i3ilingual Education Center

of the'

Alaska Nativ2 Education Board
4510 International Airport Road

An\chorage, Alaska

\5-75-:500
li

6



Book 3 of the

'Athabascan Indians of Interior Alaska

tudi es, Unit

.11110.1.

0%



e.3

P

0

A VIEW OF THE PAST

Written by

Patricia H. Partnow

0. , ,
Illustrated by

Michael D. Jimerson

as 'partc.of the

Athabascan Indians of Interior Alas.ka
Social Studies Unit,

41

1

May 1975

4

C

CN5

0



A VIEW OF THE PAST

r

,

A Production of the

,Ala.ska Bilingual Education Center
of the

Alaska Wive Education Board sl-*/
4510 -Iniernational irport Road

Anchorage, Alaska

Copyrigh-t----- i475-by Alaska 6t.ive_EdUcatio'h 3oa rd

5-75-500

I '6



Its a cold, still morning-in November two`;

hundred years ago. In the inieTior of what is

now knowlias Alaska, the rivers and lakes have

been frozen for several weeks. Sn.o-w covers the

ground and clings to the short branches of the

spruce trees.

2
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In a clearing, set back from the ri-ve-r

-bit, are four snow-covered houses mousds

of white with smoke curling out of holes in

the tops.
0

This c*amp is an Athabascan winter* cat

Relatives and good friends, all members of.the

same band, have decided to stay at the same

camp this winter and have built their moss-

covered houses- close together.

4
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Two men come out of one of the houies carrying,. bows, arrows, and

'sinew sna-res. Laughing and taking to each other, they put .on long

snowshoes, .untie a barking dog, and set off with it across the frozen'

river and into the forest on the other bank.

,A woman, bundled in a caribOu-skin parka, follows them out the

hone and\waiks down to the river to get water.

third man walks downriVer'a, :and' check's his fish net under

the ice. Soon th ice wil ctooi thick for netting' and Ft will beitime

jig. 'But. foro.notw:the winter rut of white'fisr is still the nets.
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There are, both big and small game

animals in the area. It Is also a good

fishing spot, and°close to the migration

route:of a herd of caribou.-
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Each of the houses in this .winter camp is home for two families.

In,oe household, the two families decided to live together because

the wives are sisters and their husbands get along.with each other.

in another, a married daughter a her husband are sharing a hou\se

with her parents. And in still another; the two men are hunting

partners and good friends, a,nd.so decided to share a h.ouse.

These Athabascans will hunt and fish for awh:le, but later on

this winter they will break camp and 'split up. .Each household will

go to its own pond or lake to. trap. beavers, or will traliel to a

15

favorite hunting spot. '.When the_y_m.n.ve out of their winter camp,
.

A

they, will carry their tents, tools, Oloth'es, and weapons with them.

They'll leave only the houses themselves, still covered with,snow.
I
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As spring cows and the s.now:"melts at.,
\this winter camp,. the. moss pad dirt t) t

cover` the houSes will becom.e" wet and. _heavy.

Water will dripAhrough the planks fhe

roof, onto the dirt floor insiae. By summer,,
.

th-e poles that, h e Ime roofs fall`

down un.der `the, weight of the sogb.:, roof

y.
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'When the people return next, fall they will be.

glad* to see thebr fricrds and relative's ag.a,i.n. They

`will see that the olt1 houses have 'fallen down, and
e

sr-

starPthk, work d busilding new .ones: They will

be busy with-the houses, with fishing and hunting

and getting ready- for the winter. It is a,,good time

of year!
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VOLUME I. NO: I --ANCHORAGE.,

SCIENTISTS
A group of scientists,

hired to study in!mals
along the proposed.
route of a .natural gas

.pipeline, have found
48 caribo.0 fences in
Alaska .and the -Yukn
Territory. ,

The fences were used
by Athabastan,. Indians
to trap caribou -as they
migrated to the win-
tering grounds in the
forests..

Some of the fences
were 200 or 300 years.,
old, scientists reported.

Some were seVeral
mites long. TheAtha-
bascans 'have not used

2

FI
place in, the J-930rs.

The fenCet were made
by-laOing spruce poles-
to living trees.

The-fences-Were stlaped
like huge funnels.
one end, the_sides oflhe
fence are filapar/L-The
tics fences get-closier to--
bel:her, until they:joirY
tO form ra ctircil-e or
surround:
Women and: children

chased the caribou into
the Wide en d' of the
surround, and kept'
chasing them until they

Al
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w re close-to the end.
Then men would: take
.9r. They -stood with
vs and 'a r row s 'and
cars, waiting for t tie

;aribou. When the herd'
vas .finally trappedin the
;urround; the men then
dlled as many as 400 of
the animals in a 'single

'hunt.%
Snares were hung

just inside the caribou-
fenc e.' Any animals

ti

that escaped t h e men's
aim Are tangled in -the
snares to be killed by
tfunters.
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Down

2 Caribou state
3 Head rests on

,.Hoofs

6 :Traditional method'
of catching Caribou

7 Reindeer (Alaska)
8 Pr- editor of Caribou
10 Smeller
13*Opposite .of tame

'14 Animal family Caribou
belongs to

Across

1 Tundra Caribou
4 Baby Caribou.-
7 Mother Caribou
9 Caribou Rack
11 SurrOund
12 Caribou Ms.. -

13 Timber"Carib6
15 Caribou moss

actually a .

16 Group of Caribbu

A. '

IF

/O.

d.

13

3

b.

C

4'

'in the winter;
_oribou eat ichen

often called itaribou
moss!: An adult needs
12 poundS of lichen a

day, and must paw away-

the snoOith its wide'
hoof's to finththe

° 4

4,.

CARIBOU MIGRAT fot.

Barren; Grourg Ca ri
bou, migrate from 2,-000 to,
'4,000 `miles a year.- The;
go from the forester the
tundra tripe spring, thei
'down to the edge of t h
forest again in summer.
During the mat -inc

!season in October, the
animals move up intO t h (

: tundra again.
Finally, in the fall, they

move to.their wilitetifig.--
1 grounds in the trees. The!-

" prefe.r wooded areas yi thE
wirtterbeca us e thieQs now
is soft and easy to paw

away .to find- the lichen
underneath.
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FURRIER 'CONVENTION.. HERE

The Furriers of the
North' Convention w a s
held here-.Friday, 'Oh
furriel's from all o v er.
.Alaska and Onada

ttend.ing.
Keynote speaker Amos

Paul spoke on the coat
of the caribou. Ea c h

year. a different .,fur is

featured.
Pabl *commented on

the warmth of _caribou
hides. "They make ihe

warmest .c oats you can
-get," be stated:.
reason 'for Weir-great- _

Warmth lies. the hair\
itself. Each one IS- .hollow

(and so traps warm' 'air
Which' serves. as insul 7,

.atiOn. -.Paul, said t h at
caribou live-in:the world's-
:coldest-climates; anti need
warm hair to survive the
winters.

Se.

Wanda Clevelandfa bi-
olcigist attendingtria0;.
terente, added that the
hollow-hairs of.the.cari
boll all& the _a ni me I s
to swim easily, something
which they must do in
their yearly migrations
,across tundra., rivers,

and :lakes..
"The air trapped in

the hair makes the c
animalstbouyant," she
explained. ."As they
were wearing i n:n er-:
tubes. And it keeps.:
-their bodies warm in,the
water, too:"

The conference ended
with a banquet. Caribou
roast:, vas- t re main
course.

0 Em3
Caribou 'calves -a re

able to outrun a- man
when they are just
two days old.

o
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Cha .pter

-A Trip Around Tet lin

r.

Let's i-maginewe' re lookirv, < che fish
campsite -Last Tetlirt, F'om the riverbank
we-can see a tent frame\-and a smokehouse
fOr each- family. Traits ii.,,,ranch out here
and th=ere troal.the campsite. Fireweed is

.gro4ing all. over. .
( s+,

We walk to the back of the village.` From
there awe can see all the lakes - there are
1Ots of th.e-m which empty `Nut into the Last
Tetlin River.

We take .a boa't downriver tamed the fish...(
'traps; In the clear spots we can look .down to

4 the. bottom of. the river and .see whitefish and
northern pike swimming a-round:

0

2

202
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The river curves, back- and forth, so

we can't see very far down it from any one

place: Along ,.th.e banks there are spruce
trees and willows, and -once' in awhile we

haVe to steer the boat out of the way of a

fallen-tree that hangs over the river. As

we go down tQ ;ward the mouth of the- river,

we can see tharth,e trees are getting taller
and more dense.

9

2

10

a
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,`L_as-t Tetli:n River empties 'into' ,e'tlin
Lake" the lar.ge,st ,,lake in the area. When

we enterthe lake .fr0111, the r'iver., we s.ee

-t he mo u.n t a i n's at th e f ar side T h e-y seem'
,

flow into the lake.-- kt

a round the I a-ke clockwise.

The first-creek---we-come to is Bear Creek.
It's.very "clear and ice c:old"-,---a-n_d..there are

Lots` of fish 'in *Win the Summ.et;':2and

41,
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We ...go on past the creek, along_the:lake-

skore., unfil we come to an island. The lake

between the island ran-if the shore is very

shallow a.nd is a favoritelilace for-mose.,
Th-ey:ifeed on the water lily' roots. Alt 'along

the_ west side of the rake, ther.e, are marshy

areas like--this Where' moose feed and ducks

of alr types ca-n be found.

2 0'.)
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Well go) .on ato'the north side of the lake. ?,

The land become-s9 mo,re hilly andrthe s-hores: °

.are rocky. Thi-s' is one :place- inhere: my- family a

4

h es_ 9

We'll [seep going iro-u-nd ,the- Lakeshore. e.
P.

Frorn th-e- northeast _side of the- take We can

s-ee a hill' we call "Rock HiI I Reipick

tal)erriess on Rock-Hilt.
-:We go. -past Rock and, the banks- be-

.
come high end -We_Can't See.. much oveT

the ba'nk from o'ur :boat Untiw.e cone' to th:e.

mouth -of: Teti in River: Then we can, see the

area- between the.,mou.th. of Teti-in River and

,thesmouth of Last Tetlin, River; it's flat and

willowy.

'212
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Goittg up the Tellin --River, we can see
only* the hi grh btriks Ior buite awhile. :Once:

0-
in awhile We can s,ee _bea.rs up on the bankt

..bromn ,or black be6'rs. Common* snilies skitter
along thetiverbank.s. Blackbirds chatter.
Woodpeckers fiam.mer away-, somewhere in lie
f6re'st. W. hear carra r1;e1,7.chi-kadees, .and,

crows: ll_ singing or talking:. How- beautiful
it s.o u nds4

Every now and then a creek empties
water out of some small lake into the Tetlin
RiVer. ... There hare lots *will0A-- river
willows ,hanging over the

-
oft

e

V

G .

213

4

Sic

r



II

=.6:=

on th,,e --left.bank.*.of- the river,- a-nd we can,.
Y. ..

e4it ,C=J=.0a=r1-SK, fro m the iplade. where vie beach

b no me dow o meet= us it

Fin -ally -WQee Teti in'. It sits

0 - I

I

doe-snit matter' f we' re strangers!..., They'll

come down t'o meet us anyWay!

Before, we, go' insid.e:we take a look a rou.rd.-.

The Ind rises from the* village foiiiiarcl the'
s 4

n-orth. One of the hills,. called 9'

° I's a.,goOd place to' fi.nd, blueberries- and. trafi-
, .

..

'berries: And' to .the' south of- the- village-,, the

land beComes marshy,: That's where

muskrat and beaver can be found.

th,e

For Tetlin Village. we ca.n f;cllow a --trail

:anywlyete we :Want to. go all over 'our land.
0 1

But th:pt's a different journey!
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cha_pter

Getti'ng_ Ready for Winter

Fall was the time to get, ready for the
winter the start of another yearly cycle.
There was lotsto do.

When I was little, the women and
children' (and one man, to 'pro:teCt us from

, .

7

bears) used to leave the village and gb up ,

into'the hills to pick berrie'S. We picked

cranterries,bearberries, and rose ihip-s.

We'd be gone all Lay,. and come ,back to, the
village at night.

We dug: roots, fob --' a kind called'
Indi'a'n potatoes. They 'are Very .,g*o-bd when

they're fried in morose grease. ,,

21 'q
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Fall was .also -ttle time to do some last:

minute' fishilig. We fished for Whitefish

and -northern T,etlin River closer
to the village, and we went up. 'the Kai pima

River for guyiing.
<-1

Ttle men my. dad., brother, uncles:
and some other, relatiites werit -hunting /6t

Tetlin 'Lake. '"*Th.ey stayed there until they shot

a moose. Then they c.ut-it_ up .and b rought

the meat and hide back 'to the village./



ti

S.ome4A-mes, sameori.e' had a z,asx o r
e

truck, the men drokb.e'-'up the Taylot-1,171-ighway,

to Mt. Fairplai to hunt caribou'. the old
days',- my .dad told ME; they .hunted ca'r-Aor

doWn by LastTetiin., There, used to:
caribou fen.ce there. But when 1, wa

the met h.ad to go all the way tp.or

Fairplay.

rr

221.

. 4

16

4



The -Meal, ',both moose neat' and ,cari -bou

meat, was brought back'to Th:er

the women dried- it and smoked The.'

c-h-i-l-d-r o.ky f i'r e g o f n

the sthokehouse all'the time. Beides

smoking the meat,' the fire. kept. the flies

out too. St

The women al=so tanned the hides. My

mom used tanned hides to make mittens,
mukluks,, and mOccasibs., 'She did beautifu

beadwork 'onAhe

I f we -..gi'dn't do .allir:th-ese things

berry piCting, fishitng and hunting our
caches-wouldbe empty before ttke winter was

overr My mom and dad, used to tell us ttiat

inAtfe ,ord days, an emp.t: cache 'meant sure

death. So fall was a very important 'lime of

the'lear for us.'

1.1
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Chapter 11.1.

Wintertinfe: B:eaV.er 'Camp

. ..
J n early _February -my- family 'useci to

,.. . . .., ..
move to a---b,eaVer camp cal] ed Sea Lake. We, ., .4.-.

went by dpg sre-d-.', :My dad' drove the first .. :
.

.. ,-..
e sled packed with alLour gear. He went".

. .
ahead to- break_Trail.- Th.knmy .mom -- ,

.206

<

followed, drivimg the stcond.sled. This sl-ed- .
was packed with us children:

that ;time there were three ofus.:
qt, in th'e back; 'my brother pharles .sat
b'etween 4my,knees, 'aid our baby sister Betty
s=a-t ins front .of. him. We ware, all wra'pired

vf,

up in sleepin.g bags and canvaS and tied in

-

with. strong. rope. W-e couldn't rriove at all,
we.were tied so-tightly,. 'What a relief it Was °\

n.

when Mom and Dad finally debided it was time.

for tea, break!, It never tame- soon enotiO
t.f-o r .

227
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,Vi/hen_Ate got close to 'camps, my dad N,

started .setting some' ol our' be-aver -snares.

Then when w6 gotp.to the campsite, .w_le

pitc.liedthe _tent and storted thijigit up.

V;

'3.

,Dad .pU the- stove. j,n. plate while Mom,
= .

-broth.er, ,an.d I gathered spruce bought and

spr'ea-dstherkon4the tent 41,,00r. Dad got the.

fire' going in the stove, .Mom GOoked supp,er,

and' then- -we _all went to .fled early: ,ToMorrow-'

wou(Cbe a bu-s1 day' we'd Abe setting the

rest of the snares.

228-
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Ni.ext.day we got up early and ate a

uick- breakfa.s,t,_ While -.MOrn: was patkIng

unc,h for all of us, Dad w.as hittting the

dogs to the sled. Then the whole family

Was off to set' snares.

Dad knew where he had set snares the
o

year before,- and 'he went to those places

to check out the old bea,v-er houses. SoMe-

times be-avers abandone-,, thei'r old hpuses

and moved to new ones ; But sometimes the

old houses were being use.d again this year.

h
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When we found alive house, Dad would

chisel an opening.. in the ice nearby:. He-cut
a pole o fresh birch to use -as bait, and
stuck it, down into .the opening he had made.

By now the beavers were tired.,orthletr stored
birch,' so they welcormed the fresh pole my
dad put down. as bait. Then we looked for
another pole a, dry one, this time and put
one'or ,two snares on the end of it. We

didn't have to worry abo.ut the beavers eating
the dry pol.e. Dad lowered it down the hole
next to the bait pole, kicked some snow over
the 'opening, and continued on to the next
beaver house;_-

232
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We Checked the beaver snare's every

day.. On a go.od day. wed. come. 'home with a .

load of beav=ers. Usually, after the first
day, just Dad and 1 or Dad and my brother
would go. along the traplinei, and the other
nue members or the family would wait
.back. at camp,.

At night, Mom and Dad used to tell
stories about the. days when they were
.groWing .up. Mom told us -stories about how-
sh and her brother came to Teilin to -live
wit the chief after their parents had.. died.
Mo was only about 10 years Old. She came

from Chena, and she had to learn a new
k

language when she got to Tetlin. She was

often scared and lonely, when she first
moved ur area.

235
9
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Moms and Qad also. remembered' when

white teachers and thrnisters came to the ...

Telin area,' and how terrifying.it .w"as for
therm. The people -had-to give:, up their old

?nomadic, way of life and settle dawn" in one
place. in ,order for :their c-hilcirerc to go to

school, they had to live near the school.,
and the children had to learn
People tried to, make a living the, new way

'Men hun'ted for jobs, but jobs were scarce.
This was a scarey time for. the 'people Of.
Tetlin.

When. .I ,think of the stories my parents
-told us at beaver camp, I can still smell
t'he fresh spruce boughs./ on the tent floor,

9

biscuits, tea, and the firewood our tent.
And I remember !ling in bed listening To the
awls talk at night after everyone else was
asleep.

238
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Chapter 1:V

Sprin_g and 'Muskrat Trapping

Sgmetime before break-up my, family

used to Move by dogteam to Dog Lake2

ee'n Tetlin and Northway for muskrat
apping. We had a cabin there, so we
dn'tt have to pack many things mostly

so e food and blankets. We joined another
fa,mil the ,Tituses, who also had a cabin
at Dog Lake.

Mom\ and Dad went out to set the musk-
rat 'traps uJ ile we children stayed around
camp.c The a\lder children had to look-after

\ "

the younger o6,es.

2\3\9
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Somt2etime- we older children would go,

out on the de e-, ind.our own-muskra4
houSes; and set traps isn th\ern.' It's easy,
to. set traps. hist cut the fop, off the house
and p,ut a trap: ins.side In the ice entryway.
.Therr .00 the cdyerlback on the-. house, all

f .

move on to the next -mussk.rat We't

we'nt-back every, day to check ,the traps: HWe
. c h r enu-se t1-1--cr:'Teri itir."50-16-10 musk
'rats during one spring at muskrat camp,'

..Each of us skinned his own'aulcrats.
We learned how to-.stretch them anfh dry, .

them, So we could sell them tothe General

242
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Around brealk-up time, When the snow

b we packed lip our sleds and

headed :1'.k to. the village.
Even when we got bc! to Tetlitt) we

weren't yeithrough with muskrats. We,

used to walk out to some of the lakes.
We'd take a\dor, with us who,could retrieve
and pack. Since the lakes were open by

now, we shot the muskrats with .22 ,rifles,
and sent the dogs.opt into the water to
retrieve them. Once again we had to' skin

and dry our own muskrats. But we could

keep the money we got for the skins our:.
selves!



CHAPTER V

Fish Camp at /Last Tetlin

In late May, my /family moved again.

This ti me' we went to /Last Tett'n by boat.

By the time we got there, th,e whitefish
r e i n g .

Alm ost- the whole village moved to Last
Tetlirf in the summer. Each family had its
own campsite with a sinokehobse. The first
thing everyone did. was to -fix up the-fent
and smokehouS\e.

244
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In our family, Korn and Dad put the
tent up. Meanwhile, it was up to the older
children to repair the smokehouse. We

gathered long, thin willow sticks, and wove
°.them together into the wall of last year's
smokehouse. We made the wallS pretty solid

solid enough to keep out dogs. We used the

smokehouse both as a place to eat and as 'a

place to smoke fish during the summer.

4
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By he time we children had finished
'smokeho'bse, Mom and 'Dad tad pitched

o

tie tent. We spread spruce boughs on the
en't floor, and moved everything i,nside.

Then we were ready for summer. The next

day we would start cuttingfish.



1_

1IV

Dad usually left camp to go firefighting
with °tiler men from the village ;once.
were settled in at Last Tetlin. So,. Mom took

our family's turn at tending the ca-mp fish
trap and caught all the fish we were going
to need fo:r the winter.

249.
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There are two ways to cut up, whitefish:
is for eating and As'ilakee is "dog food.

Mo-m prepared the ba', but .she. let us

children cut up fish for ts'ilakee.
We took the fish up' to our family's

campsite lo 'clean and smoke'. (Each fish
cutter ha-d his own fish cutting board made
of a split log.: Mom and we, children sat
next to our .cutting boards and.w.Oirked until
all th'e fish had been cut. Then we could

go visiting, aroun.d:carbp.. We Were always

_offered, tea and fried fish or fish stew.

4
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After a fish was properly cleaned and
p repa red,. it was ti u_n_g__-,u.p\.todry on a pol e

In-0\e smokehouse. My mother and .grand-

moiher kept a smoky fire going all Vie time.
Besides srtoking.the fish, ,they hard. to keep,

th'e flies out.., A good, big rotten 10g will -

burn all night with no teriding.
ASometimes we dried-the eggs, alon.g

with the fish, and sometimes we just fried

the eggs and guts and ate them right away.
Dried. fish eggs are belter!

I
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Once .in awhile, when fisT--Weren't

running, the, women and e-hildre'n went

berry picking. While Mon, and Gramma

picked; we children sometipes trimmed the
bark Of a birch tree and*scr'aped up the
sap with a knife. Delicious!

We stayed at 'fish camp until late July.

Then we packed eviryth i ng ur,,' went, back to
7

the -village, and st.artedthe.:-yearly cycle
over again, to prepa-re fo'r.:t.hee coming winter.

256
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In tile winter, after the December when the sun begins

hard work of summAr and fail 'to come back and the days

. was done, after the wiiiter

food supply had been gathered

. indprepared, the Athabascans

had leisure time for-ehter-.

tarnment., Many of the'Atha-

..

'basdans used to pose riddles,

and riddling is stilt very

popular among some groups.

Among the Koyukon, rid-e

dles were asked in the second.
,

half of winter, beginning in 2"/

groan longer and brighter.

The riddles were associated

with the return of light.

Riddles are like poems.

A riddle is an att/of imagin-

ation -- ail act of seeing

something in terms of some-

thing else.

'e world of the Houle

seems different.from the every-

day world because riddles



turn things upside down and

riddle
,

answers put thingS' back to-

gether again, we see that the

riddle world is the same as

the everyday world, but gives

us a new or different way of

seeing the everyday world.

The two dozen-riddles in

this book have been adapted
1

from the -collectiOn of Koyukon

riddles published'in 1913 by

Fr. Julius jette,1S.J. They

will lead you to the world of

the riddle-imaginaltion,- the

/
-world of Athabascan poetry.

Why

S OM

not enter it by making up

riddles of your own?
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I Jrag my shovel
..on the trail.

Answer

la. A beaver.



2. At the tip itt,s

dipping in the ashes.

2a. Ermine tail.

P59
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3. Far away, a

__fire flaring up.

3a. Red fox tail.

4. Small dots

far away.

4a. When the birds return.



I

It really snowed hard
in opposite directions
on-my head.

5a. A mountain -sheep.

-

6. We come upstream

in a red canoe.

6a. Red salmon.

21)1i

a
el

It sounds like when
we shake a quiver.

7a. Hanging birchbar'lil,

flaploing in the wind.

;

o

Like a broom, 1"m

sweepini-With my body.

8a. The tops of grass

in winter:.



Cache-liker,

reaming to the side.

9a. A salmon berry.

4

10. It is like\aherd
trailing up the hill.

10a. The graveyard,

tombstones carve:L,

with totems.

t.

2E1

ON.

H. 1 make chips.

lla. -An ax.

e ,

I

tr

12. 1 brace it
with my back.

12a. A ridge-pole.

1



.13. 1 stick my head
in the fire:

13a. A logj

burning on the end.

14. I .reach

beyoid the mountains.

14a- The sun

or moon.

c
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15. 1 (Nye

into .the- heat.

15a. A fire. poker.

16. With a noise
we drag along the ,trail.

1

tr

I. 6

0

16a. Sled runners..



;
..

1-7-. Grease-like, like

sun on.water, streaking

in'-oppOsit.e directions.

17a. Sled runner tracks.
.

18. We are wearing
a sl ?ep skin hat.

18a. A stump on which

the snow has fallen.

t 1

VV.26,i

,
=

19.

a

When we -put ,sm-all sticks
into a house.

19a. Eating.

.

20. When we dump

little: hills- in there
really fast.

........

20a. Eating.

Le



a

I

21. The water
tears away at me.

2l'a. An island.

22. We go singing
in the water.

22a. Paddle 'whirls.

(I broke my bow,

at a caribou.
.hooting,

23a. The 'northern lights.

24. It is like a herd
bedded down on 'snow.:

4

24a. Bare,ground

,.when the snow is melting,.

`:
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Where was it used?.

Throughout Al as)

-What was it made of?

The blade was Ode of a hard,
, -

smooth stone,-ground to a sharp

edge: T-he handle was eith6T wood

or antler, and the blade was

lashed to the handle with rawhide.

Who made it?
f

Men.

How was it used? )

AdzAs were used to cut down

trees for firewood as Uell as- for

2 6 7

f



,-,house add tent poles. In the days

before steel- came teAlaska, the

people first chopped a. bit,out of

the base of 'a tree with%the adze,

"then felled it by burning away .'

he trunk with-_a Smoldering stick.

Smaller adzes were used to make

owls and wooden tools.

W

Men and"boys were usually in

10-harge of.feltfng and chopping.

tre , as wellas making wooden.

tool

When as it used?

Wfnever wood had to bk cut 7-
, k

all yev round.

O

43.
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1

Where was,it used?

Throughout Alaska, al

the Ingalik did "not carry babies

in these cradles. Instead, they

&imply laid ;the babies in them

when they were inside.

What was it 'made of?

-The carrier was made:of birch

bark and lashed with spXu4 root.

Animal terpth or shells were

attached for decoration and good

luck.

2& 3
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Who made it?

Women.

How was it used?

In. all areas except the Ingalik,

;babies were carried in theSe

baskets on their mothers' tacks.
A 4

A strap held the basket to'_the %/,4;

mother.

The baskets were filled with
.

soft, dry mosses and' the baby sat

on the moss,. Whenever .the mops

needed to be changed, the mother-

:threw away the old moss and put'

= in a new handful.

'Who. used it?

; Mother.and babies. .Each

basket belonged to a certain

and, was not passed on to

0

younger ,brothers 'and sister as .

..1roughoti Alaska.
the child grew up. ,

. I

..-

I What was it made of?
: When was it used? . .

. _
The hndl'e' was wooden-, the

Until the baby could walk. .

poi-nt -vas moose, bone or stone,

Where was .it (used?

fr

4 C.

4

'Q
' and the lashing 'was rawhide.

Mc', made i

Men. .

4 How was it used?' .a

Bgaj-s were usually' takdn in

deadfal 1 s but if a mar wanted

to show' his bFevgry would hunt

with ;'pear. He wiid pet the

5



bear's attention, and when the

'bear reared up on,its hind legt,

the hunter would stab it in the

\neck. .He'd then quickly move

out of the way Of the bear's paws

and continue to stab unti'l the

bear was head.

. Diff7rent Athabascan groups

followed different customs after

the bear had been 'killed. The

KoyUkon,'for instanCe, cut of its'

paws and burst its eyes in order

to' satisfy the bear's spirit so'

that it dould not hurt the hunter.

Who'!" used i t?

Men. t--,

When was it used?

:Usually in the whiter.

BIRCH BARK CANOE

2766 7

Where was it used?

Through3ut Alaska, except tn

the Lower Cook Inlet area where

skin boats were used. Gwichijn

Ath'abascans did not use the birch

bark canoe until recently.

What was it maJe_of?

The frame was spruce wood, the

covering was:birch bark, and the .

lasliing was spruce root. SADruce,

gurrylue was applied to all the

seams.



Who made it2

Men and Won, worked together

to m'ak'e a canoe. ThQ women were

Most helpful in sewing and

gumming the canoe.
,

How was it lased?
.

Y .
i

Canoes were,ued durings the
. , A <''''

summer -for most ttavel. Each man

awned 'his, own- small hunting canoe,

There were also larg-er travel i rg

canoes which were used -ro move
t

belorgings to a new-ca,ip.

,Whn used it?

Men used t: hunting canoe,

and everyone usdd the traveling

canoe.--

'When was it used?

SiMmertime.

8

BOILING, STONES.

"7.
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Where were they used'

.Throughout Ala%ka.

What` were they made of?

The preferred type of'rock for a

boiling stone was quatzite. It

,:wets. said; that other kinds 0 stones
'

we theA food a funny'tastd.

sHow.were they used?

Water was put in a 6i1 pit or 'in

a bitch-_bar basicet: Then.ihe food

that was oi'ng to be cooked was put.

in the 'containe,r. 'Meanwhil e, boiling

stones were being LeateJ in the.fire

9



a- 'hen they became .red hot, they

were lifted up with tongs and

dropped into the container. The

hot stones heated up the water/and

cooked ,the food. When the stones

:in the container got cold, they
/

were taKen out and put back in the

to heat up again. When they ,

became red hot once aga n, the:

were pdt back into the container.

, This/Was re?eated un01 the water

and the food/was cooked.

Who used them?
/

/

Women,usuallyy.did the coning,

but*most men also knew how tocookl,

Men'co-Oked for/themse4ves when

theiY we,re away from camp on a
I

hunting trip/.

When were they used? ,

All yea/r long. 4

fl

a

Where were they used?

Throughout AlaSka.

What were they made of?

cr

The bow was wooden and the
"

bowstring was 'm -de of sinew. Arrow

shafts were usually spruce wood,

with bone or stone points and hawk

feathers attached.

Who made them?

Men.

How were they used?

The bow and arrows were. the

Athabascans' most important

.*k

.10 2 72 11 a
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weapons. There were mally, different
, .

kinds of arrows, and each had'its

own special use. For instance,

.
blunt-headed arrows were used to

kill small game or birds so the

hide and meat would not be torn

up., Long bone arrowheads were

used to hunt caribou. The arrow-

...heads came out of the shaft and

stuck into the animal when it was

shot. The bone point cause,d,the

caribou to bleed to death.

Who used them?

Men.

When were they used?

Throughout the year.

. r

12

Where were the

Throughout Al-aska. Wooden

containers were used more in Ahtna,

Tanaina,and Ingalik areas. Birch

used?

bark containers were used in almost

all Aihabas.can areas.

What were they made of? I

The wooden containers were made

of spruce wood, and spoons were

spruce or willow: Bark containers

were made of spring-stripped birch

bark, lashed with'spruce roots.

13



Who made them?

Men made the wooden containers.

Women made birch bark containers.

How were they used?

Wooden containers were used as

dishes to hold food, especially

during potlatches and feasts. Birch

bark was shaped into baskets, used

as berry buckets , cooking" pots,,

storage baskets, and water carriers.

Each woman made her baskets in her

own pattern and made different

types of baskets for different uses:

Who -sed. them?

Everyone.

When were they used?

All year round.

if

14
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Where was it used?

Throughout Alaska.

What was it made of?

Deadfalls were usually heavy

dogs hished together with rawhide

line. Bait was set somewhere in

the trap.

How did' it work?

There were different kinds and

sizes of deadfalls for different

animals, but they were all set up

so that a heavy log would fall on

the animal when it tried tO eat the

15



bait. Deadfalls were used, to

. catch'furbearing animals of all

sizes;-,from marten to bears.

Who used it?

Men usually set the big ones,

but women sometimes set deadfalls

for smaller animals.

When was-it used?

Deadfalls for different animals

were set at different times of

year. Bear deadfalls were

usually set in sving. Other

furb.earing animals were trapped

in the winter when their fur was

thick.

Sc.

16

here was it used?

10 most of the Athabasca/n areas
/

.in Alaska.

What was' it made of?

The beadswere dentaTtum, a shell

that came from off thelcoast of

British Columbia. The shells were

held together by sinew string and

rawhide bands.

How was it used?

Dentalium necklaces were family

treasures. Thr' ere worn at

potlatches and gathering-up



festivals and used to decbi-ate

clothing. Athabasca men traded

with Indians tothe soun to get

the dentalia. In ex-hange, they

gave hides, copper,and greenstone

which the southern Indiansused.

for knife blades.

Who used it?

All but the poorest people

owned some dent lia, either as

hose ornaments, as decorations on

clothing, as kirrie 'sheath straps,

or as necklacs. ,Rich people

owned many objects decorated with

dentalia.

When was it used?

All the time, but especially in

the winter during potlatches.

18 276

Where was it used?

Throughout Alaska. Different

types of:drills. ere used in

differdnt Athabascan areas. This

one was made in Minto, a Lower

Tanana settlement:
. ,

hat was it made of?

,., The bow 'and drill were wood.

The bow string was rawhide. Birch

fungus and birch shavings were

used_as-tiidel.-. The mouthpiece'was

made either of woad or of the knee

bone of a mountain. sheep.

19



Who made.it?

Men.

How. was it used?

To start a fire, a man held the

drill upright with one end

-sticking into the fungus and the

.,other end held bytftt mouthpiece.

He twirled the drill around using

the bow. When it started going i

fast enough, the ftingus heated up

and began smoking. Then he blell

on it and added the birch. shavings

to start °a flame.

Who used it?

Men usually started fires.

Often only ooe man in a, camp would

. make the fire. Everyone else

would light fires from the first

one.

Wherrwas it used?

Tnroughout'the year.

I

Where was it used?

ThrOughout -Alaska. Fish traps

were especially important on the

Lower Kuskokwim and lower Yukon

lreas where a lot-of fishing was

dope.

P
'What was it made of?

The frame was made of spruce

wood and it as bound tOgether_with

spruce roots.

Who made it?

Men.



How was It used?

The'trap was put in a river,

facing downstne'am. Men built a

fence or weir .on eithr side of
, -

the trap, all the way across the

river. Then when the%fish- swam

upstream -) spawn , they were
.

forced to swim into the trap. They

mere:not able to swim out of the

narrow opening.

The fishermen made different

size traps for the different types

of fish. ,

Who used it?

Men usually tended the btg fish

traps, and women sometimes tended

the smaller ones.

When -was it used?

In the spring, summer, and

fall tie traps were put in rivers.

in the winter, small fish traps

were'sometimes placed under the ,

ice.

22..

Where was it used?
-

.

Gill nets were 4sed in InOlik

and Koyukon areas before contact

with white men, and in most other

areas after contact.' ro

What was it made of?

The net was made of willp roots

knotted together, with bark t.loais

. and bone or sftne sinkers attached.

Who made.it?

Wnme)-).

How was it used? ("

2'73

The net was stretched across a

23
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stream, anchored to the banks by

heav'y logs,. Floats-on the top of

the net and sinkers on the bottom

kept the.gill net in the right

positioh% As fish swam upstream

to spawn, they swam into the net

and their gills got caught in it.

Fishermen checked the net once a

day,\nd removed all the. fish

they had caught.

Who use'd it?

Women- were often in charge of

tending the net in the summer.

Men tended it in the winter when

it had to be hauled out from

under the ice.

When was it used?

People used the 0,11 net in

summer and winter, as described

above:

24

WherQ was it 'used?

This game was played in the

Gwich'in area. Each group of

Athabascans had its own special

kinds of games, some like this and
.1

others quite different. 4

What was it made of?

' The ball was made of bent willow

branches.. Thie-hook°was a willow

branch alsO, Sand'the line was 'made
4

of- rawhide spruce root.

How was it used?

One child threw the ball into

25
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the current of a ,stream. Then

other children, standing on the

bank, of the stream, threw the'ir
. ,

'ooks at the 4110as.it was swept

downstream. They triedto catch

the ball with their hooks: Once

a child caught it, he pulled it

toward ,himself with the rawhide

Who used rt?

;Children, usually boys.. It

was good practice for hunting.

Wnen'was it Licc6?

Summertime, when streams were

Where were they used?

Throughout Alaska,-though

iifferent Types of scrapers

,used in different areas.

'What were they made of?

Some were made of moose leg

boli e. Others were made by attaching

a wooden handle to a bone-blade.

,Still- others were shaped out of a

flat rock.

Who made them?

,Men.

27



How wei'e they used:?-

To prepare a hide for clothing,

a woman first had to Serape off

all the meat-and fat from the

inside. Then she had to soak the

so the fur would rot. Then

ft was scraped off. Eachskin'

had. to go through a' long process

of scraping, soaking, wringing,

softening, and smoking before it

was ready to-be made into clothes.

Who used them?

Women.
4

When 'were they us-e1?

The hides-were scraped when

the animal was first skinned

after- the kill.

s

28
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Where was'it used?

. throughO'ut.Alaska.

'What was it made of? .

ares were made of twitted
, .

sllew or.babiche, which is thinly

sliced r,whide.

:How was'it used?

.Small 'snares, like the one

pictured above, were used to catch
"--

many kinds of, small game such 'a§

_rabbits and spruce hens. They

were placed along animal trails.

Heavier snares were used inside'

99'
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c0-ibya su.rxounds. Snares were

sbnetimes.pat of a more

complicated t',..ap or ded-Pall;

W119,jus/ed it?

Men, women, and children ,`all

//knew how and where to set certatn

'kinds of snares. Men. usually set

the snares far large animals

like caribou or moose.

When was it used?
1

Mostly during the winter.

30
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.Where were they used?

Throughout Alaska.

What)wee thgy..made.of?

The frames were made of bir0.

%wood. The lacing was made of
. ,

babiche,'which is thinly sliced

rawh-de.

Who made. them?

Me,n made the friAme.iandeither

A men or women did the lacing.

How were they used?.
.

,
SnowsKoes were used both in

hunting game traveling for
I

31
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any distance away from camp.

There were two, kindS of ARowshoes

The Ling ones, somdtifies 5 feet
e.

long , were for hunting. le& used

these 'When they had to travel on

fresh snow. T.he shorter s\nowshoeS*

were used when people .traveled on

well r--iiacked trails.
.

Who 'used' them!:

Everyone: men, women, and
I .1

chi 1 dren

.When were they used?

4 - Winter.

fc
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